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This study examines the challenges and opportunities of
implementing transformative education in public and private
schools in Ekiti State, Nigeria. The study employed a descriptive
research design of the survey type. The population of the study
includes all teachers, school administrators, and policymakers in
private and public secondary schools in Ekiti State. A stratified
random sampling technique was used to select 200 respondents,
comprising 100 participants from public schools and 100 from
private schools in EKiti State, Nigeria. The sample was selected
using a stratified random sampling technique. Data were
gathered through a structured questionnaire, focusing on various
aspects affecting the implementation of transformative
education, including resource availability, curriculum flexibility,
and teacher preparedness. The research questions were analysed
using descriptive statistics of mean and standard deviation, while
the hypotheses were tested using t-test analysis at the 0.05 level
of significance. The findings reveal that there are disparities
between public and private schools, particularly in resource
distribution,  curriculum  adaptability, and professional
development opportunities. Public schools are hindered by a
lack of resources and administrative support, traditional teaching
methods, and rigid curricula, which impede the adoption of
innovative teaching practices. In contrast, private schools benefit
from better funding and more flexible curricula, facilitating
effective transformative education. Recommendations include
prioritising equitable funding, developing adaptable curricula,
and fostering collaboration between public and private
institutions to improve educational practices and outcomes.
Addressing these challenges is significant for fostering a more
inclusive and innovative education system in Nigeria.

1. Introduction

Transformative education is an educational approach that promotes critical thinking,
personal growth, and social change, aiming to develop students into active and responsible
citizens capable of contributing to societal improvement (Mezirow, 2000). It goes beyond
the traditional focus on rote learning, emphasising the development of cognitive, emotional,
and social skills. According to Taylor and Cranton (2012), transformative education fosters a
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shift in learners’ perspectives, enabling them to challenge assumptions and engage with
diverse viewpoints. Later researchers, such as llleris (2014), Dirkx et al. (2018), extend
Mezirow’s (2000) initial work with a greater emphasis on the function of emotion, identity,
and experiential learning in transformational education. Illeris (2014) suggests that
transformational learning is not only a cognitive process but also includes affective
engagement and identity building in which students redefine their conception of self
following deep learning experiences. He highlights the interaction between the social world,
emotion, and cognition, and adds that deep learning is a matter of breaking resistance from
the emotional side. Similarly, Dirkx et al. (2018) highlight the role of imagination and
emotion in learning and is of the opinion that students come to know new knowledge not just
through rational thinking but also through metaphors, narratives, and symbolic sense-
making. He views transformational learning as a highly idiosyncratic one where emotion and
unconscious signification are at least as powerful as rational understanding in changing
perspective. These results suggest that transformative education must become more than
critical thinking education in order to be successful; it must cultivate emotionally and
experientially rich learning spaces that are capable of initiating identity transformation and
personal transformation.

Globally, transformative learning has been identified as a means of preparing students
for complex and dynamic social problems. It has been included in policy and curriculum in
most education systems to foster adaptability, problem-solving, and critical engagement
(Brookfield, 2011). It is concerned not only with cognitive development but also with
emotional intelligence, creativity, and lifelong learning competencies necessary to thrive in an
increasingly interconnected world. Countries such as Finland, Canada, and Singapore have
successfully incorporated transformative learning theory into their educational systems,
promoting student-centered teaching, interdisciplinarity, and real-world application of
knowledge (Biesta, 2020). These models focus on the need to cultivate in students the ability
to critically assess societal issues, participate in constructive dialogue, and devise innovative
solutions. However, though its application is becoming more ubiquitous, transformative
education’s implementation varies by place due to differences in policy backing, instructor
training, and resources, so one must consider localized opportunity and challenge when
applying it to diverse learning environments. However, in Nigeria, the adoption of
transformative education has become increasingly necessary to address the evolving demands
of the 21st-century workforce and societal needs. However, according to Oloba and Smith
(2022), the implementation of this model faces significant challenges in both public and
private schools, largely due to disparities in resources, infrastructure, teacher quality, and
policy frameworks. Public schools, in particular, struggle with overcrowded classrooms,
outdated teaching methods, and inadequate funding, which limit the effective adoption of
transformative learning strategies (Birabil & Ogeh, 2020). On the other hand, private schools
tend to have better access to resources and a higher level of autonomy, but they still encounter
issues related to inclusivity and equity, making the transformation uneven across socio-
economic backgrounds (Ore et al., 2021).

Furthermore, the curriculum in both public and private schools remains largely
examination-driven, with less focus on critical thinking and creative problem-solving, which
are key elements of transformative education (Olujuwon, 2017). Teacher training also plays a
crucial role in this process. Studies have shown that teachers’ preparedness and continuous
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professional development are critical for the success of transformative education (Cranton &
King, 2003). In Nigeria, however, there is a significant gap in teacher training programs,
especially in public schools, which limits the ability to implement transformative practices
(Adeniji & Ogunyemi, 2023). This study aims to conduct a comparative analysis of the
challenges and opportunities for implementing transformative education in Nigerian public
and private schools.

2. Statement of the problem

The implementation of transformative education in Nigerian schools presents a
complex challenge due to variations in resources and teaching approaches between public
and private institutions. Public schools often face difficulties such as limited resources,
large class sizes, and traditional teaching methods, which can create barriers to adopting
student-centred and innovative educational practices. In contrast, private schools may have
better access to resources and more flexibility in their curriculum, but they also encounter
challenges, including societal pressures that emphasise exam performance over holistic
student development.

Another issue is the nature of the national curriculum, particularly in public schools,
which tends to focus heavily on exam preparation. This emphasis can limit opportunities for
students to engage in critical thinking and problem-solving activities, core aspects of
transformative education. Additionally, many teachers may lack the necessary training to
implement these more interactive and learner-centred teaching methods effectively, making it
difficult to foster the kind of learning environment that transformative education requires.

Given these challenges, this study seeks to explore the factors that support or hinder
the adoption of transformative education in both public and private schools. It aims to
compare the experiences of these two educational sectors and identify strategies to enhance
the implementation of transformative education across Nigerian schools. The overall
problem lies in the gap between the intended goals of transformative education and the
reality of its practice, particularly within public schools, where limitations in resources,
curriculum rigidity, and teacher preparedness pose significant obstacles to achieving
transformative educational outcomes.

3. Research questions

1. What are the key challenges affecting the implementation of transformative
education in Nigerian public and private schools?

2. How do resource availability and allocation differ between public and private
schools in implementing transformative education?

3. To what extent do curriculum flexibility and teaching practices influence the
adoption of transformative education in these schools?

4. How does teacher preparedness impact the implementation of transformative
education in both public and private schools?

5. What opportunities exist to enhance the adoption of transformative education in
Nigerian schools?
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4. Research hypotheses

1. There is no significant difference in the resource availability and allocation between
public and private schools in the implementing transformative education.

2. There is no significant difference in the extent to which curriculum flexibility and
teaching practices influence the adoption of transformative education between public and
private schools.

3. There is no significant difference in how teacher preparedness impacts the
implementation of transformative education between public and private schools.

5. Methodology

The study employs a descriptive research design to explore the challenges and
opportunities of implementing transformative education in Nigerian public and private
schools. The target population includes teachers, school administrators, and policymakers,
with a sample size of 200 respondents, comprising 100 participants from public schools and
100 from private schools in EKkiti State, Nigeria. The sample was selected using a stratified
random sampling technique. Data was collected using a structured questionnaire tagged
Questionnaire on the Implementation of Transformative Education (QITE). The questionnaire
consisted of sections A and B. Section A elicit response on the bio-data of the respondents,
while Section B elicit response on the challenges affecting the implementation of
transformative education, resource availability and allocation, curriculum flexibility, and
teaching practices; how does teacher preparedness impact the implementation of
transformative education; and opportunities that enhance the adoption of transformative
education. For establishing the validity and reliability of the instrument, a pilot test was
conducted among 30 subjects who were not included in the actual sample. Internal consistency
of the questionnaire was maintained through Cronbach’s alpha, which gave a reliability
coefficient of 0.82, which means a very good reliability level. Content validity was provided
through expert judgment by practitioners and education researchers to ascertain that the
questionnaire indeed measured the constructs as intended. Potential biases in data collection
were addressed. Social desirability bias was eliminated by making the respondents anonymous
and confidential, asking them to provide honest answers. Sampling bias was eliminated by
applying stratified random sampling to obtain proportionate representation of teachers,
administrators, and policymakers from private schools and public schools. Response bias was
also eliminated by applying the questionnaire in the same way in neutral language so as not to
influence the question. The research questions were analysed using descriptive statistics of
mean and standard deviation, while the hypotheses were tested using t-test analysis at the 0.05
level of significance.

6. Results and discussion
6.1. Results
6.1.1. Descriptive analysis

Research Questions 1: What are the key challenges affecting the implementation of
transformative education in Nigerian public and private schools?
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Table 1

Mean and Standard Deviation of Responses on the Key Challenges Affecting the
Implementation of Transformative Education in Nigerian Public and Private Schools

ITEM SA A D SD X S.D Decision

4 3 @ @O

Lack of resources (e.g., textbooks, technology)
hinders the implementation of transformative 102 78 14 6 3.38 1.17 Agreed
education in my school.

Traditional teaching methods are predominantly
used in my school, which limits the adoption of 142 29 17 12 351 1.03 Agreed
transformative education.

Overcrowded classrooms make it difficult to

implement transformative education effectively. 109 78 10 3 347 094 Agreed

Limited professional development opportunities
for teachers affect the implementation of 102 86 12 0 3.45 1.15 Agreed
transformative education in my school.

There is insufficient administrative support for
transformative educational initiatives in my school.

Cut-off 2.50
Note. Author’s fieldwork/data analysis (2024)

156 23 18 3 3.66 1.12 Agreed

The key challenges affecting the implementation of transformative education in
Nigerian public and private schools, as indicated in Table 1, include a lack of resources such
as textbooks and technology (x = 3.38), the dominance of traditional teaching methods
(x = 3.51), and overcrowded classrooms (X = 3.47). Additionally, respondents agreed that
limited professional development opportunities for teachers (X = 3.45) and insufficient
administrative support (x = 3.66) further hinder the successful implementation of
transformative education. These challenges reflect systemic issues in both public and private
schools, impacting their ability to adopt more innovative educational approaches.

Research Question 2: How do resource availability and allocation differ between
public and private schools in implementing transformative education?

Table 2

Mean and Standard Deviation of Responses on How Resource Availability and Allocation
Differ between Public and Private Schools in Implementing Transformative Education

ITEM SA A D SD X S.D Decision

4 G @ @
115 69 14 2 349 0.87 Agreed

My school has adequate funding to support
transformative education initiatives.

Public schools generally have more challenges
regarding resource availability than private 167 24 5 4 3.77 0.70 Agreed
schools.
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ITEM SA- A D SD X S.D Decision

“4) 3 (@ (1)
Teachers in my school have access to modern
educational resources necessary for implementing 50 41 57 54 246 0.92 Disagreed
transformative education.

Resource allocation in my school prioritizes

traditional education over transformative education. 156 31 9 4 370 100 Agreed

Private schools are better equipped to
implement transformative education due to 145 34 15 6 359 0.92 Agreed
superior resource availability.

Cut-off 2.50

Note. Author’s fieldwork/data analysis (2024)

Table 2 shows the respondents’ perceptions, with mean scores indicating agreement on
several key points. Respondents agreed that public schools face more challenges regarding
resource availability (x = 3.77) and that private schools are better equipped to implement
transformative education due to superior resource availability (x = 3.59). Additionally,
respondents acknowledged that resource allocation often prioritizes traditional over
transformative education (X = 3.70), highlighting a disparity in both types of schools’ resource
support for transformative initiatives.

Research Question 3: To what extent do curriculum flexibility and teaching practices
influence the adoption of transformative education in these schools?

Table 3

Mean and Standard Deviation of Responses on the Extent Which Curriculum Flexibility and
Teaching Practices Influence the Adoption of Transformative Education in These Schools

ITEM SA A D SD X S.D Decision

4 3 @ @

The curriculum in my school allows for
flexibility in teaching methods that support 56 44 54 46 255 0.72 Agreed
transformative education.

Teachers in my school frequently incorporate
innovative teaching practices aligned with 72 38 36 54 2.64 1.04 Agreed
transformative education.

The current curriculum emphasizes rote learning

rather than critical thinking and creativity. 10215 56 27 296 085 Agreed

There is a significant influence of curriculum
structure on the adoption of transformative 113 57 20 10 3.37 1.03 Agreed
education in my school.

Teaching practices in my school encourage
student engagement and collaboration, which 156 12 21 11 3.57 1.03 Agreed
are essential for transformative education.

Cut-off 2.50
Note. Author’s fieldwork/data analysis (2024)
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Table 3 shows respondents’ agreement on several key factors. While curriculum
flexibility in teaching methods that support transformative education is present (X = 2.55),
there is room for improvement. Innovative teaching practices are sometimes incorporated
(x = 2.64), but the current curriculum still emphasizes rote learning over critical thinking and
creativity (x = 2.96). Respondents also agreed that curriculum structure significantly impacts
transformative education adoption (X = 3.37), and teaching practices that promote student
engagement and collaboration are influential (X = 3.57). These findings suggest that while
some progress has been made, further changes in curriculum and teaching practices are needed
for transformative education to thrive.

Research Question 4: How does teacher preparedness impact the implementation of
transformative education in both public and private schools?

Table 4

Mean and Standard Deviation of Responses on How Teacher Preparedness Impacts the
Implementation of Transformative Education in both Public and Private Schools

ITEM SA A D SD X SD Decision

@ @ @ @

The curriculum in my school allows for
flexibility in teaching methods that support 56 44 54 46 255 0.72 Agreed
transformative education.

Teachers frequently incorporate innovative
teaching practices aligned with transformative 72 38 36 54 2.64 1.04  Agreed
education.

The current curriculum emphasizes rote
learning rather than critical thinking and 102 15 56 27 296 0.85 Agreed
creativity.

There is a significant influence of
curriculum structure on the adoption of 113 57 20 10 3.37 1.03 Agreed
transformative education in my school.

Cut-off 2.50

Note. Author’s fieldwork/data analysis (2024)

Table 4 shows that the respondents agreed that while teachers incorporate innovative
practices aligned with transformative education (X = 2.64), the curriculum’s structure limits
flexibility in teaching methods (X = 2.55). Additionally, the focus on rote learning rather than
fostering creativity and critical thinking (x = 2.96) highlights challenges in teacher
preparedness. However, teaching practices that promote student engagement and
collaboration, key components of transformative education, were seen positively (x = 3.57).
These findings suggest that while some teachers are prepared to implement transformative
practices, limitations in curriculum and traditional methods hinder full adoption.

Research Question 5: What opportunities exist to enhance the adoption of
transformative education in Nigerian schools?
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Table 5

Mean and Standard Deviation of Responses on the Opportunities that Exist to Enhance the
Adoption of Transformative Education in Nigerian Schools

ITEM SA A D SD x S.D Decision

@ & @ @
34 25 98 43 2.25 0.71 Disagreed

Teachers in my school are adequately prepared
to implement transformative education.

Professional development programs for teachers
focus on transformative education practices.

Teacher training in my school emphasizes
the importance of student-centered learning.

Lack of preparedness among teachers is a
significant ~ barrier to  implementing 110 34 31 25 3.15 1.13 Agreed
transformative education.

Teachers in my school feel confident in using
transformative educational practices in their 51 12 67 70 2.22 1.12 Disagreed
classrooms.

73 64 34 29 291 1.01 Agreed

119 56 21 4 3.45 0.87 Agreed

Cut-off 2.50
Note. Author’s fieldwork/data analysis (2024)

The result on Table 5 shows that while professional development programs focus on
transformative education (X = 2.91), teachers are generally not adequately prepared to
implement it (X = 2.25). However, teacher training that emphasizes student-centered learning
presents a significant opportunity for improvement (x = 3.45). The lack of preparedness
among teachers is identified as a barrier (x = 3.15), indicating a need for more robust training
initiatives. Although confidence in using transformative practices remains low (X = 2.22),
addressing these gaps could enhance the adoption of transformative education.

6.1.2. Testing of hypotheses

H1: There is no significant difference in the resource availability and allocation
between public and private schools in the implementing transformative education

Table 6

T-Test Analysis of the Significant Difference in the Resource Availability and Allocation
between Public and Private Schools in the Implementing Transformative Education

Variables N Mean S.D df teal P
Public School 100 61.67 10.65
Private Schools 100 63.72 11.23 178 0.76 0.03

Note. P < 0.05. Author’s fieldwork/data analysis (2024)

Table 6 revealed that the calculated t-value (tcal = 0.76) and p-value (P = 0.03) indicate
a statistically significant difference, as the p-value is less than 0.05. Therefore, the null
hypothesis is rejected, confirming that resource availability and allocation significantly differ
between public and private schools when it comes to implementing transformative education.

H2: There is no significant difference in the extent to which curriculum flexibility and teaching
practices influence the adoption of transformative education between public and private schools
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Table 7

T-Test Analysis of the Significant Difference in the Extent to which Curriculum Flexibility and
Teaching Practices Influence the Adoption of Transformative Education between Public and
Private Schools

Variables N Mean S.D df teal P
Public School 100 56.17 13.15
Private Schools 100 63.72 11.23 178 0.45 0.01

Note. P < 0.05. Author’s fieldwork/data analysis (2024)

From Table 7, the calculated t-value (tcal = 0.45) and the p-value (P = 0.01) indicate a
statistically significant difference, as the p-value is less than 0.05. Thus, the null hypothesis is
rejected, confirming that there is a significant difference between public and private schools in how
curriculum flexibility and teaching practices influence the adoption of transformative education.

H3: There is no significant difference on how teacher preparedness impacts the
implementation of transformative education between public and private schools

Table 8

T-Test Analysis of the Significant Difference on How Teacher Preparedness Impacts the
Implementation of Transformative Education between Public and Private Schools

Variables N Mean S.D df teal P
Public School 40 52.12 10.12
Private Schools 100 63.72 11.23 138 0.21 0.03

Note. P < 0.05. Author’s fieldwork/data analysis (2024)

From Table 8, the calculated t-value (tcal = 0.21) and p-value (P = 0.03) show a
statistically significant difference, as the p-value is less than 0.05. Therefore, the null hypothesis
is rejected, indicating that there is a significant difference between public and private schools
regarding the impact of teacher preparedness on the implementation of transformative education.

6.2. Discussion

The study’s finding reveals that a lack of resources, the use of traditional teaching
methods, overcrowded classrooms, limited professional opportunities for teachers, and insufficient
administrative support limit the adoption of transformative education. This finding aligns with the
finding of Ankmeijer (2021), which found a direct correlation between resource availability and
the effectiveness of transformative education, suggesting that schools with greater access to
modern resources are better positioned to implement innovative teaching strategies. Murphy
(2021) also found that instructors accustomed to traditional methods may resist adopting new
techniques due to a lack of training or perceived complexity. In the study of Cranton and King
(2003), professional development was found to be essential for teachers to adopt transformative
educational practices. However, limited opportunities for teachers to engage in ongoing training
and development restrict their ability to learn new pedagogies. In terms of administrative support,
Tosun and Bozkurt (2024) in their study found that schools with strong administrative leadership
are more likely to see successful adoption of transformative teaching methods. Addressing these
challenges requires systemic reforms that include enhanced funding for resources, professional
development programs, manageable class sizes, and stronger leadership in educational institutions.
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The finding of the study shows that there is a disparity in resource distribution between
public and private schools, with public schools being at a disadvantage. This aligned with the
findings of John (2024), which reveals that public schools, especially in low-income regions, often
suffer from inadequate funding, resulting in poor infrastructure, limited access to technology, and
insufficient teaching material. In the findings of Mhlongo et al. (2023), it was found that private
schools typically benefit from better financial resources, enabling them to provide more advanced
facilities and learning tools. This inequality in resources contributes to gaps in educational quality,
further exacerbating the challenges faced by students in public schools.

The finding of the study shows that while progress has been made in teaching
practices, more curriculum flexibility is needed to fully adopt transformative education. This
aligns with the finding of Mhlongo et al. (2023), which reveals that rigid curricula often
restrict teachers from employing innovative, student-centred approaches. In the findings of
Tsimane and Downing (2020), it was found that transformative education requires adaptable
curricula that support experiential learning, critical thinking, and personalised instruction. The
lack of curriculum flexibility limits educators’ ability to promote deeper learning and
engagement among students, hindering the full adoption of transformative education.

The finding reveals that teacher preparedness is crucial but is hindered by curriculum
limitations and traditional methods. This aligns with the findings of Lumapenet et al. (2023),
which shows that rigid curricula prevent teachers from fully utilising innovative teaching
strategies. Similarly, in the findings of Lavigne and Good (2019), it was found that reliance on
traditional teaching methods further restricts teachers from embracing transformative
practices. These barriers to teacher preparedness limit their ability to adapt to modern
educational demands and foster critical thinking among students.

The finding points to the need for more targeted professional development and training
programs to better prepare teachers for transformative education. This aligns with the findings of
Visser et al. (2013), which reveals that many existing professional development programs are too
generic and do not equip teachers with the specific skills required for innovative, student-centred
teaching. In the findings of UNESCO & International Task Force on Teachers for Education 2030
(2024), it was found that tailored training programs focusing on transformative pedagogies
significantly improve teachers’ ability to implement new methods. Without such targeted training,
teachers may struggle to adopt practices that foster critical thinking and engagement in the classroom.

The finding of the study reveals that there is a significant difference in resource
availability and allocation between public and private schools. This aligns with the findings of
Baker and Green (2022), which shows that public schools, particularly in low-income areas,
often face resource shortages, including inadequate infrastructure and limited access to
technology. In contrast, the finding of Mhlongo et al. (2023), indicates that private schools
typically receive better funding, allowing them to provide more advanced learning tools and
facilities. This disparity in resource allocation contributes to unequal educational opportunities
and outcomes between public and private schools.

The finding of the study reveals that there is a significant difference in curriculum
flexibility and teaching practices between public and private schools. This aligns with the
findings of Shabbir et al. (2014), which shows that private schools often have more flexible
curricula, allowing teachers to implement innovative, student-centred approaches. In contrast,
the finding of Demir and Tatik (2019) highlights that public schools are often constrained by
standardised curricula and traditional teaching practices, limiting educators’ ability to adapt
lessons to students’ individual needs. This difference in curriculum flexibility impacts the
quality and effectiveness of teaching practices across school types.
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The finding of the study reveals that there is a significant difference in how teacher
preparedness impacts the implementation of transformative education between public and
private schools. This aligns with the findings of Perez et al. (2024), which indicates that
teachers in private schools often receive more comprehensive training and support, enabling
them to adopt transformative educational practices effectively. Conversely, the finding of Ho
(2023) shows that public school teachers frequently encounter limitations in professional
development opportunities, which hinders their preparedness for implementing innovative
teaching methods. This disparity in teacher preparedness significantly influences the success
of transformative education initiatives across different school systems.

7. Conclusion & recommendation

The study shows critical disparities in educational practices and resources between
public and private schools, emphasising the need for targeted interventions to enhance
transformative education. It reveals that public schools face significant challenges, including
limited resources, rigid curricula, and inadequate professional development opportunities, which
hinder teacher preparedness and the effective implementation of innovative teaching practices.
In contrast, private schools benefit from greater curriculum flexibility and better support for
teachers, allowing for a more dynamic learning environment. Addressing these disparities is
essential for promoting equity in education and ensuring that all students, regardless of their
school type, have access to high-quality, transformative learning experiences.

To address the disparities in education, policymakers should prioritize equitable funding
models that enhance resource allocation for public schools, improving infrastructure, technology
access, and teaching materials. Education authorities need to develop more flexible curricula that
enable teachers to adapt their methods to meet diverse student needs, fostering innovative and
student-centered approaches. Additionally, schools should implement targeted professional
development programs focused on transformative pedagogies, equipping teachers with the skills to
effectively adopt innovative practices. Encouraging collaboration between public and private
schools can facilitate the exchange of best practices and resources. Strengthening administrative
support through mentorship and resources will promote a culture of innovation, while regular
assessments and feedback will help identify areas for improvement in teaching and curriculum.
Lastly, engaging parents and community stakeholders in discussions about curriculum development
and resource allocation will create a more inclusive and effective educational environment.
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