CHAPTER 1
THE PROBLEM AND ITS SCOPE
INTRODUCTION
Rationale of the Study
Global data of Junior High School level dropout from 2000-2018 declined from 30 percent to 16 percent (UNESCO, 2022). However, it is noticeable that the Philippines contributes to make the Southern Asia 2nd in rank in terms of secondary dropout percentage. Based on the data from Department of Education from 2002 to 2013 (available data at DepEd website), it is at 7 to 8 percent varying from decimal points in every year. Specifically in Dalaguete National High School, Dalaguete, Cebu, Junior High School data of dropout rate from 2014 to 2021 has increased year by year from 3.23 to 4.7 with the Grade 9 as the year level with the most dropout cases (2020 and 2021 data). Dalaguete National High School dropout is relatively low, and enrollment is very low brought about by the pandemic. This school year 2022-2023 the overall population of the school is doubled compared with the past two years. With the trend of dropout rates before the pandemic, the researcher predicts that the dropout rate of school will continue to rise in the onset of face-to-face classes. Therefore, with this cited problem of school dropouts, it is imperative to conduct a qualitative case study at Dalaguete National High among Grade 9 Junior High School for school year 2022-2023 involving students that are at risk of dropping out to identify the reasons and factors that influence their decision especially in this time of pandemic brought about by the COVID-19. This is because, if these reasons and factors were identified and understood as to how this influences their decision with regards to attending classes, an intervention program can be created and proposed for implementation.
Student at Risk of Dropping Out or is commonly called SARDO is a term coined by the Philippines' Department of Education, which defined as, a student who is likely to become a candidate to drop out.  These are the students prone to leave school within the school year and opted not to finish studies. 
When a student firmly decides to leave school, he now becomes a dropout which has many effects particularly in our society and its economy. According to Rumberger, (2011) dropouts face extremely bleak economic and social prospects. Compared to high school graduates, they are less likely to find a job and earn a living wage, and more likely to be poor and to suffer from a variety of adverse health outcomes.  Relative to individuals who complete high school, the average high school dropout costs the economy approximately $272,000 over his or her lifetime in terms of lower tax contributions, higher reliance on Medicaid and Medicare, higher rates of criminal activity, and higher reliance on welfare (Levin and Belfield 2007). With these possible negative effects of school dropouts, thus, constant effort is to be made to encourage students to stay in school to become competent and consequently develop into a better person which is economically and socially productive citizen.
Nowadays, despite the tremendous effort of the department of education to address the problem of students who went out from school, this remains a no. 1 problem of educators in school at all levels that challenges effective school management and instruction.
According to the data provided by UNESCO (2022), the global data on high school dropout has significantly decreased. Of course, this development is credited by the developed and first world countries with so much effort in battling the dropout situations in their respective territory. 
In the most recent study of UNESCO in Southern Asia where the Philippines is a part of, we rank 2nd in specific regions with the most dropout cases in the secondary schools with 15.2 percent of dropout rate behind Sub-Saharan Africa with 36.7 percent. 
These situations have brought about the study of the problem to come out with the most objective causes of the school-leavers (students who dropout from school) in order to identify who are these students at Dalaguete National High School specifically at Grade 9, Junior High School who are at risk of dropping out to develop into the best intervention plans for school administrators’ effective and efficient school management system. 
The findings of the study are used as basis for a proposed intervention plan/program.
Theoretical Background
This research study is anchored on Academic mediation theory which states that poor academic achievement is one of the strongest predictors of high school dropout (Professor Jean Gagnepain, 1960). This theory examines the mediation effect of poor academic achievement on other factors, such as deviant affiliation, personal deviance, family socialization and structural strains, associated with school dropout. Essentially, it looks at how poor academic achievement interacts with and affects the relationship between high school dropout and other factors. 
Deviant affiliation is one between an individual bonding with antisocial peers and its effect on dropout rates. Students receive the classification of antisocial if they are likely to drop out themselves and/or have low school attachment. If an individual has antisocial friends, he/she is much more likely to drop out of school regardless of how well he/she is doing in school. This factor most sees its direct impact on the academic achievement of the learner.
Personal deviance or General deviance looks at the relationship between deviant behavior and dropout. Deviant behavior includes delinquency, drug use, and early pregnancy. There is a very strong relationship as general deviance is a strong direct predictor of dropout beyond the effect mediated by poor academic achievement.
The family appears to very formative for a developing child. As such, poor family socialization sees the relationship between family background and dropout rates. Academic mediation theory shows poor family socialization has an influence on poor academic performance which will cause the students to drop-out. Factors of poor family socialization include low parental expectations and a parent's lack of education.
The structural strains focus on the relationship between demographic factors, such as socioeconomic status, gender and ethnicity, and dropout. Boys are much more likely to drop out than girls and dropouts are most likely from a family with a low socioeconomic status. There has been contention over the influence of ethnicity on dropout rates. However, it does have some influence. Low socioeconomic status is a significant predictor of dropout beyond poor academic achievement. All the above structural strains as assessed by the academic mediation theory to of valid claims which will result in poor academic performance of the learner which will likely to leave school if not treated.
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According to Gregorio (1976), understanding the child must be grounded upon knowing him as a biological organism with needs, abilities, and goals, identify his social and psychological environment and recognize the cultural forces of which he is part of. These make up the diversity among learners in the classroom. 
	The child (student) is the result of biological and environmental factors that work simultaneously. According to Manuel Dy in his book the “Philosophy of Human person” states that man-as-being in the world. While other philosophers pointed out that what Manuel Dy is trying to convey about the world is the environment where the student lives-in and a part of it. Thus, aside from biological factors which will affect the decision of the student, the environmental factors will also matter.
	The environment which includes forces external to the student and the internal and external to the school has a contribution to students’ problems to be at risk of leaving school or of dropping out. The school, family, church, recreation centers, peers, mass media, and community will affect learning as the student deals with them. The external environment is classified into two: the external physical environment and the social environment. The external environment is made up of all the many things in the world that affect us directly (as food does) and all the things that stimulate our organs (as sights and sounds do). The social environment includes all the human beings who in any ways influence us by direct or indirect daily contact as such to – our families, friends, schoolmates, classmates, and business acquaintances (Sevilla, et al., 2006), and now recently included mass media and technology.
	According to Gregorio and Gregorio (1989) as cited by Medallo (1993) and Amamag-id (2011) in his study, cooperative relationship between the school and community serves as essential to functioning the modern education. Education to be effective and productive must utilize all the resources and activities of the community. The school is the major agency for accomplishing the goals of the community that can be achieved through education.
	Calderon (1998) as cited by Amamag-id (2011) that the school is a very important factor in learning and development. Good schools can develop better than poor ones. He further identified three components that make the difference between good and poor schools.
	First, the Teachers. If the teachers are efficient and effective in the true sense of the word, the learners learned remarkably well than when teachers are inefficient and ineffective, in which case they suffer a setback.
	Second, Facilities. If the facilities are adequate and serviceable, the students learn well and progress rapidly; otherwise, the learners will be retarded in their learning.
	Navarrete (2004) cited in her study that facilities, especially in rural schools, are inadequate and substandard. Many facilities do not conform to standard requirements and specifications.  Conditions of facilities and equipment are generally unsatisfactory. A survey done in Regions V and VIII (EDIPITAF, 1990) revealed that the quality of equipment in schools was poor, even in those identified as Science High Schools.
	Third, Location. Children studying in a very quiet place find learning conducive. They learn much more about that the children exposed to very noisy surroundings like a busy street or a marketplace.
	Another problem that the school is facing that affects students’ learning is the growing population of students. Public high schools have been growing at an annual five percent as hard times force more students to transfer out of private schools and into public institutions. Some schools have standard classrooms for 40 students but will have to be divided into two classes, each holding 50-70 students per section to accommodate the growing population of students. Ballooning school populations have also made monitoring students much harder. In some high schools in the country teachers may handle five to seven sections and may have as many as 450 students. As a result, teachers do not know their students well, and can barely tell one from the other. The sectioning system employed in most schools is of less help as well. As a result, students are prone to leave their classes because their individual needs are not attended to or met (Chua, 2005).
Another influencing factor that affects students to be at risk of dropping out is Lack of Parental support. The lack of parental involvement is a problem that often leads to dropout rates, especially with high school students. Parents play an important role when it comes to high school attendance. High school dropouts often have parents who weren’t engaged or concerned with their academic success. If parents don’t encourage their children to stay in school, show interest in classes and teachers, communicate with administration, or pay attention to homework assignments, the children might not see any reason to follow through the coursework. When parents don’t prioritize their children’s high school education, the child may choose to drop out (Tuck, 2014).
Another influencing factor that affects students to be at risk of dropping out is money. Some high school students drop out because they want to work to earn money. They may need money to buy clothes or electronic gadgets or to support their desires. Most students don’t have time and energy to go to school all day, complete homework and still work enough hours to support their expenses. Dropout who are concerned with their immediate, short term financial situation may see a full-time job as the best way to maintain the lifestyle they desire (Tuck, 2014).
Another influencing factor that affects students to be at risk of dropping out are the students themselves. They make wrong decisions. They get involved with gangs, drugs/alcohol, get pregnant and commit crimes. Many have a poor school attitude and are frequently bored at school. They are disconnected from their families, school, and life. They do not know the reasons why they need to go to school. They are not involved in school activities and lack self-esteem. Some have been promoted lacking skills for promotion. Some have undergone major illnesses and have missed too many school days and have been informed that they will be held back. Because of the many conditions listed above, they have been suspended and have fallen behind their work and see little purpose of returning to school (Schargel, 2014).
Another influencing factor that affects students to be at risk of dropping out is the family they came from. There is often a clash between family values and those of the school. Frequently, their parents drop out of school themselves. The students come from low socio-economic backgrounds, where there are many children. Older children often must go to work to supply the family with much-needed funds for basic family needs or need to stay at home to take care of younger siblings so that their parents can work. Many children are the product of divorce, separation or sometimes, family violence. They are not raised by parents, but rather by aunts, uncles, and grandparents. Families are not meeting some children’s basic needs of food, shelter, and clothing (Schargel, 2014).
Another influencing factor that affects students to be at risk of dropping out is the community they come from. Many children live on the wrong side of the tracks in places where education is not valued, where drugs, gangs and violence abound. And where schools are low performing. They often lack community and health support (Schargel, 2014).
Another influencing factor that affects students to be at risk of dropping out is the school they attend. The schools are toxic to student learning, students, parents, and staff. Students are suspended for minor infractions (such as “talking back to the teacher”) or placed in “remedial classes”. The schools have a culture of low expectations. They lack adequate guidance and counseling. The curriculum is not relevant to the needs of the students being taught. Passive instructional strategies are being used without regard to the student’s individual learning styles. Teachers are not trained in the latest teaching/learning/technology techniques (Schargel, 2014).
However, it is undoubtedly true that teachers have great influence on the lives of the students. According to Rivera and Santiago (1992) as cited by Amamag-id (2011), aside from teaching skills, the important attributes of a very effective and efficient teacher should have and which should aspire for are: magnetism (approach-ability, cheerfulness, optimism, sense of humor, sociability and pleasing voice); cooperation and helpfulness, leadership, initiative, and self-confidence, self-control (appreciativeness, courtesy, tact, sympathy, kindness, & consideration).
According to Owen (1991) as cited by Lumantao (2010), a greater motivational need is for teacher to achieve feeling of professional self-worth, competence, and respect, to be seen as people of achievement, professional who is influential in his workplace, even greater competence, and a sense of accomplishment. 
Students usually labeled and commented about their teachers. Students sometimes talk about their “favorite” teacher and teachers they do not like. Sometimes students labeled their teachers as “terror”, “okay”, “ugly”, “beautiful”, “handsome” teachers etc. (Lupdag, 1984). In many cases, they seem to be not satisfied with the teachers they have. Some even blame their teachers for their low academic performance if not for their failure. The best asset of a teacher is the ability to understand children (Rivera and Sambrano, 1992).
And sometimes teachers themselves are the contributing factor of students to dropout. Some teachers do not show up because they feel demoralized over low pay, lack of support to their profession, the low evaluation they are getting. Once the teacher is absent, some of the students tend to slip out from the class and do not return to the school all day and it became a habitual routine which added the risky factor of dropping out. Some teachers do not mind if there are students missing in the class. Some teachers even prefer students to be absent. That means less kids must teach (Amamag-id, 2011).
As cited by Navarrete (2004) in the issue of Educator’s Journal dates January 3, 2003, on “Five sparks in the Teacher”, it was started that teachers could spark the lives of the student if they want to have positive influence on them. It was stressed in the article that students should learn from themselves. And it also added that, if possible, teachers should do away with memorization because students do not learn from role memorization.
According to Druger (1997) on “Improving our Teaching” as cited by Amamag-id (2011), the best way to improve our teaching is to spend more time preparing our classes. Teachers should set improvements as a goal and should have a sincere interest in improving teaching. There is no such thing as the best way to teach than of being aware of our own weaknesses and strengths.
Teachers must have varied teaching strategies to meet the needs of the learners since students have unique characteristics in learning. Teaching strategy as a teaching approach is used either in solving classroom problems or in improving instruction. Teaching strategy constitutes all teachers doing, planning, implementing, and evaluating instruction.
The classroom teacher is also responsible for bringing the plan curriculum to life in the classroom (Iway, 1997). Bringing life to the classroom means a lot of nurturing of the minds of individuals. The concept presented must be made visible and available to make a lasting imprint on the minds of the students.
As the manager of the classroom, the teacher is also responsible for setting up the physical environment most conducive to learning so that that students may not feel bored and prefer cut classes. It also involves the establishment of effective procedures so that class activities proceed with efficiency with the least expenditure of time and energy on the part of both teacher and students.
In the educational process directed to students, the responsibility for successful learning is divided between the teacher and the students. Both the teacher as well as the students must realize their own part of the responsibility in the learning processes. Although both must have shared the responsibility for the effectiveness of the teaching-learning process, much of the burden is in the shoulder of the teacher specifically in the proper guidance of students to be successful in their school career.
Jones (1991) explored that guidance is one of the phases in school function, which geared towards assisting students to understand himself for his wellbeing and happiness for the welfare of the society in general. It also aims teachers and parents to understand students or children so they can help better in their children’s development on moral, personal, and social values.
As part of the guidance program in the school, students at risk of dropping out must be dig-out into specifics with regards to their names in every year level so that specific interventions must be made to address such a perennial problem in schools. The cooperation of the school, teachers, parents, students, as well as the community will greatly foster towards achieving zero dropout rate and a hundred percent completion and promotion rate where all schools dreamed of.
THE PROBLEM
Statement of the Problem
	This study aims to assess the Students at Risk of Dropping Out (SARDO) at Dalaguete National High School, Grade 9 Students during the school year of 2022-2023 as basis for the proposed Intervention Program.
	Specifically, it sought to answer the following questions:
1. What are the learning experiences of the participants?
2. How do these learning experiences influence their academic performance?
3. What can be done to provide better learning experience?

Significance of the Study
	The findings of the study benefit the following:
Students. The focus of this study is the students who are at risk of dropping out (SARDO) for them to see the importance of education in developing themselves as good contributors in the community and to society. Thus, teachers who are frontliners in the teaching-learning process and administrators must be responsive to the needs of the students. As a result, students will be motivated to study with the assistance of teachers.
Administrators. The study serves as one of the bases for faculty development plan during faculty meetings and In-service trainings. This serves as an effective strategy in the administration’s target for zero (0) percent (%) dropout rate in all grade levels of the school through a proposed Intervention Plan.
Teachers. This study provides the teachers to guide with their strategies and procedures that help ease and simplify their efforts towards achieving zero (0) percent (%) dropout rate. The study serves as their tool to an effective approach towards guiding students for meaningful outcomes of education.
Guidance Counselors. The findings of the study use as their basis in crafting of enhancing guidance services to cater the needs of students especially those who are at risk of dropping out.
Parents. The study is beneficial to parents in so many ways when their children are in school and finish studies. However, their support surely credits the fulfilment of their children.
Community. The community from where the school belongs with no dropouts also have no out of school youth who are prone to be their problems in so many aspects such as drug users, and other forms of criminalities. 
Future Researchers. The future researcher may use the findings of this study as basis for future research.

RESEARCH METHODOLOGY
The entire research plan is based on the concept of the right research methodology. Research methodology gave a clear-cut idea of what the researcher would like to produce his or her research. To plan at the right point of time and to advance the research work, research methodology made the right platform for the researcher to map out the research work in relevance to make solid plans. Moreover, research methodology gave the researcher to involve and be active in his or her field of inquiry. For this, it is important for the researcher to know not only the research methods necessary for the research undertaken but also the methodology. 
Reflexivity Statement
Reflexivity involves examining your own judgments, practices, and belief systems during the data collection process (Delve & Limpaecher (2022). The goal of being reflexive is to identify any personal beliefs that may have incidentally affected the research.
With this, the researcher which is also a teacher and as an overall supervisor of my students, it is my duty and obligation to inspire them to value education. Thus, constant effort in my capacity as a teacher should be made to encourage students to stay in school and eventually become productive citizens economically and socially.
	On the challenge of zero dropout or at the very least reduction on dropouts, has brought me as a teacher into this endeavor on studying students at risk of dropping out SARDOs. The researcher as an educator considered dropout cases in the school are a serious problem which will predicate problems in our economy and society as whole. That is why in my research, I took this study seriously in gathering, analyzing, and interpreting of data to the students at risk of dropping out SARDOs for the researcher to propose appropriate prevention and intervention programs to address the problem. 
	It in this endeavor that I firmly believed as to what Nelson Mandela said that “Education is the most powerful weapon that you can use to change the world”. This will only be true when me as an educator will continue to inspire the students to continue and stay in school. For this will not only guarantee the future of the students but this will also guarantee a nation with productive citizens able to contribute to nation building. 
Design
[bookmark: _Hlk121216013]The study utilized a qualitative approach in a multiple case study using an interview guide questionnaire to gather and interpret the data and findings. Qualitative research is used to understand how people experience the world (Pritha Bhandari, 2020). Qualitative research involves collecting and analyzing non-numerical data (e.g., text, video, or audio) to understand concepts, opinions, or experiences. It can be used to gather in-depth insights into a problem or generate new ideas for research (Pritha Bhandari, 2020). Hence, a qualitative approach is fitted in this study since it focuses on the experiences and opinions of the two groups of respondents.  
Moreover, the study further utilized multiple case study using an interview semi-structures questionnaire in gathering and interpreting of data and findings. A multiple case study in this sense is referred to understand the differences and the similarities between the cases (Baxter & Jack, 2008; Stake, 1995). 
For this, multiple case study is appropriate and fitted in this study although it focused on a single subject pertaining to the students at risk of dropping out however it sought to understand the many reasons and factors affecting the students at risk of dropping out as multiple cases to be addressed. Where, the findings of this study will be the basis for the school-initiated prevention and intervention programs. To do this, there is a need for in-depth analysis and interpretations of data gathered of to be accurate in treating the problem.
The Environment
The study was conducted at Dalaguete National High School, Municipality of Dalaguete, Cebu. Located in the southern part of Cebu bounded by the Municipality of Argao going to north and Alcoy going to south. 
Dalaguete National High School is located at the heart of the Poblacion area beside the barangay hall of Poblacion, and 50 meters away from the Municipal Hall of Dalaguete. The school is fully fenced with CCT Cameras in all entrance and exit gates. It has an overall population of students of four thousand two hundred seventy-four (4,274), with one hundred forty-three (143) teaching and non-teaching personnel including utility personnel and security guards. It has a total land area of thirty-two thousand two hundred sixty-four (32,264) square meters.
[image: Cebu - Travel Authentic Philippines]Dalaguete National High School is surrounded with establishments such as residential homes, food stalls, educational supplies stores, boarding houses, internet cafes, walking distance to the public market and town plaza, the school is also a walking distance away from the shorelines. There are also many gaming activities near the school such as billiard halls, tennis courts, basketball courts, volleyball courts, football fields, and many others.
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Figure 2. Map of Dalaguete NHS, Dalaguete, Cebu



The school is in a rural area in one of the thirty-three (33) barangays in the municipality of Dalaguete. It is the largest school in the municipality in terms of the number of students, faculty and staff and land area. The municipality of Dalaguete is known for its agricultural and fishing industry. It is also slowly known for its tourism destinations like beach resorts, mountain resorts and the vegetable basket of Cebu.
Participants
The selection of participants in qualitative research is purposeful (Creswell & Creswell, 2017). Participants are selected based on who can provide an informative answer to the research questions and those who can enhance understanding of the phenomenon under study (Kuper, et al., 2012). The study has divided the participants into two (2) groups which are the main participants that compose all grade 9 students at risk of dropping out. This study focused on grade 9 students at Dalaguete National High School because as shown in the data for the last five years, the grade 9 year level got the biggest share of dropouts in Junior High School to almost half of dropout rate. And the other participants, which are the teacher-advisers of the SARDOs, parents/guardians, and the administrators, for the researcher believes their important role in the lives of the students. This study used purposive sampling since in selecting the participants were purposely selected using criteria to answer the problems.
The main participants must be enrolled in Dalaguete National High School for the school year 2022-2023. The main participants must be Grade 9 students. The main participants must be determined as SARDOs. In determining the students at risks of dropping out in grade 9, guidance form will be used (DEPED ORDER no. 18, s.2015, also known as Profiling and Initial Risk Assessment Tools for Children). The other participants must be parents/guardians of the main participants. For the teacher, they must be the present teacher-advisers of the main participants. As for the school administrators, they must be the present school administrators of Dalaguete National High School for the school year 2022-2023. After all SARDOs have been determined, they were all scheduled for one on one interview using the semi-structured interview guide to answer the research questions. Since the respondents were all minors, a parent’s consent has been sent to parents asking them to allow their child to be interviewed with the researcher. Out of one hundred fifteen (115) identified SARDOs in all grade 9 students only 87 parents expressed their willingness to let their child/student be interviewed. During the interview of parents, the tentative schedule of interview was sent through their student/child, however the schedule sent is negotiable for the convenient time to coincide with the researcher’s availability in the school. After the feedback from parents, only seven (7) of the parents/guardians approved my invitation on the specific date and time that the researcher invited them for an interview. With this response from parents, the researcher went on interviewing the parents of the SARDOs visiting their houses. The researcher visited 14 parents/guardians of the SARDOs. The researcher also invited the SARDO/s teacher-advisers in their convenient time, the fourteen (14) teacher-advisers were all responded well. And so, the interview with the two (2) administrators went well.
Research Instrument
	Selecting the instruments to be used in collecting data is a crucial step in the research process (Bastos, et al., 2014). They added that researchers should select an instrument that meets the goals of their study, considering ethical, budgetary and time constraints, among others. A research instrument is deemed reliable when it can consistently generate the same results after being applied repeatedly to the same group of subjects (Bastos, et al., 2014).  
This research used a semi-structured interview guide to elicit responses from the study participants about the research questions.  A semi-structured interview guide is a schematic presentation of questions or topics, which must be explored by the interviewer (Crabtree & DiCicco-Bloom, 2006). Interview guides achieve the purpose of exploring many respondents more systematically and comprehensively, as well as to keep interview focused on the desired line of action and achieve optimum use of interview time (Crabtree & DiCicco-Bloom, 2006). Creswell and Poth (2016) explain that the questions in the interview guide make up the core questions and many related questions to the central questions. 
The semi-structured interview guide questions for this study are made up of twenty-two (22) questions. The first eleven (11) questions are for the main participants (SARDO) and the other eleven (11) questions are for the other participants which are the Teacher-advisers, parents/guardians, and the administrators. Two (2) of which are under opening, introductory and transition questions, fourteen (14) are content questions and six (6) are follow-up and closing questions. To open the interview, the respondents were first asked about their idea about their understanding of school related learning experiences. On the other hand, to answer question number 1, which is “What are the learning experiences of the participants (SARDOs)?”, the content questions asked to the main respondent were, “How was your learning experience in the last 2 years?, what are the activities that you had in school in connection to learning?, and what are the activities that you had at home in connection to learning?, why do you consider these activities connected to your learning experience?”. Furthermore, the content questions asked to the other respondents which are the Teacher-advisers, parents/guardians, and the administrators were “How was your students’ learning experience in the last 2 years?, what are the activities that your student had in school in connection to learning?, what are the activities that your student had at home in connection to learning?, why do you consider these activities connected to your students’ learning experience?”. 
Moreover, in answering research question number two (2), the main respondents of the study which are the SARDO were asked this question “In what way do the activities you mentioned affected your academic performance?” and then closed with this question “What other things you wish to tell about the activities that affected your learning experiences?”. For the other participants which are Teacher-advisers, parents/guardians, and the administrators were also solicited their answers by asking these questions for research question number two (2) which are “In what way do the activities you mentioned affected your student’s academic performance?”, and “ What other things you wish to tell us about the activities that affected your student’s learning experiences?” to clearly answer research question number two (2).
Finally, to answer research question number three (3) in the search for appropriate prevention and intervention programs for students at risk of dropping out, the main participants of the study were asked the following questions “What do you think you should do for the students to have wonderful and positive learning experience?, what do you think you should do as teacher-adviser to your students to have wonderful and positive learning experience?, what do you think you should do as administrator for your students to have wonderful and positive learning experience?”. And to end the finding of appropriate prevention and intervention programs, the participants were finally asked this question “What other things you wish to tell as suggestions to improve your student’s learning experiences?”. The other participants which are the Teacher-advisers, parents/guardians, and the administrators were also asked the following questions What do you think you should do for the students to have wonderful and positive learning experience?, what do you think you should do as teacher-adviser to your students to have wonderful and positive learning experience?, what do you think you should do as administrator for your students to have wonderful and positive learning experience?, what do you think should your community/neighborhood do for you to have wonderful and positive learning experience?, what do you think should your community/neighborhood do for you to have wonderful and positive learning experience? And lastly to end the search for appropriate intervention and prevention programs the other participants were asked this final question which is “what other things you wish to tell as suggestions to improve your student’s learning experiences?”. 
Data Gathering Procedures
The methods of gathering data are important because the way this information collected is used and what explanations it can generate are determined by the methodology and analytical approach applied by the researcher (Teherani, et. al., 2015). The most common data collection methods used in qualitative research are individual or group interviews, to include focus groups, observation, and document review/ analysis (Sargeant, 2012). She added that these methods may be done alone or in combination. This research implored the key informant interview (KII) and documentary analysis. Proper and careful data collection phase requires deciding who will do what, where, when, and how at the different stages of the research process; acknowledging the role of the researcher as an instrument of data collection; and carefully considering the context studied and the participants and informants involved in the research (Paradis, et. al, 2016). 
Prior to all the data gathering process, the researcher sought the needed permission from the Graduate School of the Cebu Technological University- Argao Campus to proceed with this research study. This was necessary to establish cooperation between the institution and the researcher. The research proposal was approved during the design hearing on September 16, 2022, via Zoom.

Ethical Considerations
To proceed the data collection, on the same date, the researcher drafted letter request informing the administration of the Dalaguete National High School of the study to be conducted in the school and included in the request letter permitting the researcher to conduct interviews of grade nine (9) students at risk of dropping out, their teacher-advisers, and the administrators themselves. With the permission granted from the school principal, the researcher immediately continued to the determination of all grade nine (9) students at risk of dropping out using the guidance form 1 from Department of Education or also known as Initial assessment on children at risk (DEPED ORDER no. 18, s.2015). Upon determining the ages of the main participants, the researcher is advised by the adviser of the research study to draft parental consent asking permission to conduct interviews of their student/child (main respondent of the study) as ethical considerations using the ethics principles of Creswell (2014) and of Amdur and Bankert (2011). As the researcher strictly followed these ethical considerations, it is further highlighted in the letter of consent to parents that the interview would be purely voluntary and not a part and would not affect the grades of the child. The parental consent also expressed that the data which will be collected would be treated with utmost confidentiality and would be used for this study only. It also further notified that the interview would not bring any harm to the student but would only give favorable results to their child. After the parent’s consent has been approved, the next step of the study was to schedule each participant for the series of interviews – the main participants which are the students themselves and the other group of participants which are the parents/guardians, teacher-advisers, and the administrators. Due to the availability of time and misalignment of schedules by the researcher and the two group participants, the series of interviews were done only with the following; out of one hundred fifteen (115) determined main participants where eighty-seven (87) parents agreed and signed the parental consent, only twenty-five (25) of them were interviewed. The factors being considered were the following: the available time of the participants to coincide with the researcher for interview that did not meet, another was the attitude of the student upon understanding the research-interview. So, what the researcher did, he met them at the lunch break before the first period in the afternoon. And luckily, there were twenty-five of them who adhered to the call for interview. And part of the eighty-seven consented by their parents did not meet the researcher with many reasons presented as to the digging of their absence during the scheduled date and time. Some of them told the researcher that they forgot the schedule of interview, some were out of the school for lunch time and came to enter the school beginning for the first period in the afternoon, some were just having no time and were hesitant to come. With this scenario the interviewed main participants were very few in numbers which was twenty-five (25). Out of one hundred fifteen (115) determined parents/guardians on the other group of respondents, only seven (7) of them came for the interview at the scheduled date and time. After the seven (7) parents/guardians were interviewed, the researcher went on house-to-house visit but limited only to nearby barangays for the time also of gathering the data is very limited. With this approach, the researcher was able to add more fourteen parents/guardians interviewed in their house/residence using the interview guide questions. At first the parents/guardians during my visit were shocked with my presence, however, after the researcher was able to deliver the intentions of the visit, they were comfortable already answering the interview questions related to the study. The researcher also assured them that all the data gathered will be treated confidentially only for the purpose of the research study being conducted in the school which would only benefit their children. On the part of the teacher advisers, the researcher encountered no problem in scheduling them since we all have the same breaktimes and hours of work in the school. Out of fourteen (14) teacher-advisers in the other group of participants, all of them were interviewed and responded well. And lastly, in the other group of participants, two (2) out of two (2) were interviewed by the researcher. 
With these situations, the researcher, nevertheless continued the flow of the study to accurately answer the research problems. The researcher then transcribed the interview responses of the respondents. After the transcription, he made a table containing the research questions and drafted the corresponding responses of each study participant. 

Data Analysis
From the transcribed data, the researcher picked out the themes that stood out from the responses for each research question. Thematic Analysis (TA) is used to analyze classifications and present patterns, or themes related to the data (Alhojailan, 2012). Braun & Clarke (2006) explained that a rigorous TA can produce trustworthy and insightful findings. TA confers accuracy and intricacy, and it enhances the whole meaning of the study (Alhojailan, 2012). 
Alhojailan (2012), citing Miles & Hubberman (1994), explained that processed data in TA dan be displayed and classified according to its similarities and differences. Hence, in this research, the author input the thematic data into a separate table and these themes were then categorized. To achieve classification, the process should include coding, categorization and noting patterns (Braun and Clarke, 2006). Creswell (2009) found this to be able to provide a relationship between the variables and factors to come up with a reasonable and logical chain of evidence. The themes and categories picked from the responses were then analyzed. After this, findings of the study were drawn to satisfy the research questions.
[image: Six-phase Thematic Analytic process ]




Figure 3: Thematic Analysis (Braun and Clarke, 2006)



According to Braun and Clarke, 2006, the first step of the thematic analysis is “to familiarize yourself with the data”. In familiarizing the data, the researcher must be very quick in transcribing the information given by the respondents. For without the written data, it would be difficult to familiarize them since familiarization involves reading and re-reading your data to become intimately familiar with its contents. The researcher considers the first step in thematic analysis as a front gate to have a good entrance in doing qualitative research using thematic analysis. Familiarization as the first door for thematic analysis, the researcher should immerse himself in this area since a thorough understanding of the data is necessary before going to the next door of the thematic analysis. More so, in this study the collection of learning experiences of main participants seconded by the other group of participants were recorded. All answers were screened for possible themes to move on for the next step of thematic analysis.
	The second step for the thematic analysis, according to Braun and Clarke, 2006, is “to generate initial codes”. This step entails generating initial codes that identify important information in the data which may be relevant in answering the research questions. Coding involves highlighting sections of the data (phrases or sentences) each time the researcher noted something interesting in the data and assigning succinct labels or codes describing their content. Coding on this study used inductive analysis where the themes are determined by the content of the data. The researcher did the coding by taking notes on the transcript and the other way by using a table in a Word document with written research question on each row of the table for a clearer review of potential themes. Once the researcher has coded the entire dataset, he collated together all the codes and all relevant data extracts/sections that fit in each code for later analysis stages. In this step, the researcher highlighted the data/information which are relevant in answering the research questions which are the learning experiences of the main respondents, factors that pushes such learning experiences and the suggestions coming the two group respondents. After all these relevant data are being coded, the thematic analysis is ready for the third step.
	The third step of the thematic analysis according to Braun and Clarke, 2006, is “the search for themes”. In this step, the researcher examined all the codes and the collated data extracts to identify patterns among them and sort them into broader patterns of meaning (potential themes). The researcher looked through all the codes and their associated extracts and combined related codes into broader themes that tell which something is helpful about the data. Most of the time, the researcher combined several codes into a single theme. The search for themes is an iterative process whereby the researcher moves codes back and forth while trying to form different themes. It has been found out that not all codes fit together with others or seem to fit anywhere, and these become themes. Also, some of the codes become redundant, too vague, or not relevant enough because they don’t appear very often in the data and need to be discarded. This step gave a clear picture of the findings of the study for it is useful in the treatment of the problems being asked by the study. 
	The fourth step in the thematic analysis by Braun and Clarke, 2006, is “to review for potential themes”. This step involved checking and refining the themes developed in step 3 to ensure they are useful and provide an accurate representation of the data. Individual themes are checked against the data to determine if they are present in the data, if there is anything missing, and what can be changed to make the themes work better. Also, the themes are refined if there are contradictions, overlapping, or become too broad. It is highly recommended to combine themes, split them up, create new ones, or discard them to make the themes more accurate and useful to your research questions. Also, you may need to move some of the codes and extracts into themes where they fit better. This step is an iterative process where you go back and forth between codes, extracts, and themes until you feel that all relevant data has been coded so that there is a coherent and distinctive set of themes that accurately represent the data. In this step of the analysis, data collection has almost been completed and the researcher is on the way defining the research paper to providing better conclusions and recommendations.
	The fifth step in the thematic analysis by Braun and Clarke, 2006, is “to define and name themes”. This step involves a detailed analysis of each of the final list of themes by describing what the theme is about, what is interesting about the theme, and why it is interesting. The researcher has defined the exact meaning in each theme, he has identified which “story” the theme tells (its scope and focus), and how this “story” relates to other themes to the research questions. After defining the themes, the researcher must come up with a succinct and easily understandable name for each theme. In this step of the analysis, data collection has been completed and the researcher can now provide better conclusions and recommendations.
	The final step, according to Braun and Clarke, 2006, is “to produce the final report”.  This involves the writing up the final report of the research. You should start with an introduction to your research project to establish your research problem, aims, objectives, and questions. Then, you should provide background information about how you did your research (e.g., interviews, focus groups, open-ended survey) and the full analysis. This allows the reader to evaluate the quality of your research and enhance its validity. Next, you should provide a summary of the findings. Use the description of your themes in step 5 as the basis for the final report.  Present themes, in turn, describe how often they came up and what they mean. Also, use quotes of what the participants said to demonstrate your findings for each theme. However, use pseudonyms to conceal their identities. If you have multiple research objectives or questions, organize your themes by research question or objective. Lastly, write a conclusion explaining the main takeaways and how the analysis answered the research questions.
Trustworthiness of the Study
The researcher in this study used the evaluative Criteria of Lincoln and Guba (1985). These evaluative criteria consist of the credibility, transferability, dependability, confirmability of the study. 
Credibility
To maintain and achieve the credibility of the study, persistent observation, honesty in informants and validity of data generation and interpretation are the important things to consider in getting the credibility of research (Lincoln and Guba, 1985). With this, in the process of data generation the researcher went into a persistent observation of the data collected through the series of question-and-answer technique to come up with the most relevant data needed in the study. These mentioned important points to undergo is done to establish valid research findings based on the original information generated from honest informants; the SARDOs, Teachers, Parents and Administrators.


Transferability
Part of the evaluative criteria is the transferability of the study. With this, thick description of research environment and thick description of participants are important factors to consider in the transferability of research study (Lincoln and Guba, 1985). For this, the researcher established a thorough description of the environment where the study is grounded. It involved defining the circumstances that surround the school premises, the environment of the main respondents where he/she lived in and the community involvement includes the description of the research environment. Thick description of the participants involved the profiling of the main respondents and the other respondents where questions being asked to his/her family, socio-economic status, marital status of parents and many others related to describing the main respondent’s environment. With this, research findings would be transferable by providing readers with evidence that the research study's findings could be applicable to other contexts, situations, times, and populations.
Dependability
Another part of the evaluative criteria is dependability of the study. For this, detailed description of the methodological procedures and detailed description of the operational detail of data gathering and evaluation of the effectiveness of the process are important factors to consider in the dependability of research study (Lincoln and Guba, 1985). The researcher finds it important because this supports the consistency and reliability of the research findings and the degree to which research procedures are documented, allowing someone outside the research to follow, audit, and critique the research process (Sandelowski and Polit et al., 1986). In this study, methodological procedures were clearly defined to secure the systematic flow of the data gathering. 
Confirmability	
Another part of the evaluative criteria is confirmability of the study. For this, detailed methodological description (Lincoln and Guba, 1985) is the best method in the objectivity of research during data collection and data analysis. There needs to be congruency between two or more independent persons about the accuracy, relevance, or meaning of the data (Polit and Beck, 2012).  The researcher emphasizes the importance of the research study confirmability for it demonstrates quality of its findings. For this, the researcher let his study be evaluated and commented on by reliable experts in the process of completing the research paper. The views of experts were accurate and relevant, which were very useful in the confirmability of this study.

DEFINITION OF TERMS
	To avoid conflict of ideas considering that a word begets many connotations, the following terms are defined operationally.
Student at Risk of Dropping Out (SARDO) – is a term coined by the Philippines' Department of Education, defined as, a student who is likely to become a candidate to drop out.  These are the students prone to leave school within the school year and opted not to finish studies.
Learner – students within the formal education covered by the Department of Education.
Internal forces – refers to a child’s values, habits, attitudes, and beliefs.
External forces – refers to a child’s school, family, and community.
Cultural forces – refers to a child’s cultural orientation.
Biological factors – refers to a child’s genetically inherited factors.
Environmental factors – refers to a child’s school, family, and community.
Man-as-being-in the world – refers to a child living in the world with others.
Socio-demographic – refers to a child’s general profile.
Intervention program – refers to a program designed to assess, monitor, help, and save students at risk of dropping to stay and finish studies.
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CHAPTER 2
PRESENTATION OF RESULTS, ANALYSIS AND DISCUSSION
	This chapter presents the results, analysis and discussion of data gathered. The responses from the interviews were recorded, transcribed, analyzed, and evaluated to answer the research problems stated in the first chapter of this study. The results are displayed through figures and tables for analysis and discussion.
Presentation of Results
Though the researcher has acquired the basic personal information of two (2) major respondents as participants of the study, the qualitative data of this study focused only on the responses of the respondents who have took time to meet the researcher personally and answered the pre-structured questions through the key informant interview conducted. 
The first table shows the learning experiences of the participants of the study which reflect five themes with corresponding categories for each of these themes. To answer research question number 1.
Table 1
Learning experiences of the main participants
	Themes
	Categories

	
Deviant peer affiliation influence                           
	· Influence on gaming activities
· Influence on vices

	
Personal Deviance
	· Tardiness
· Absenteeism

	

Family Factor of broken family
	· Living together with grandparents
· Living with relatives
· Living with mother side
· Living with father side

	
Structural strains on socio-economic status
	· Lack of financial support
· Parents/Guardians irregular job

	
Other (school factor)
	· Too strict teachers, 
· Too difficult school works



[bookmark: _Hlk123815522]Under the deviant peer affiliation, the learning experience that is common in the influence of their peers on negative influences on gaming activities and vices. Under the personal deviance, the dominant answers were tardiness and absenteeism. On the family factor, the common learning experience in many of them came from broken family. Some of them were living together with their grandparents, others with mother and a few in their father, few of them were with their relatives. On structural strains, the dominant learning experience that affected their academic performance is socio-economic factor, which is lack of financial support and irregular jobs of parents/guardians. Other learning experiences that affected their academic performance are too strict teachers and too difficult school works from the school factor.
	The second table shows the influence of the learning experiences of the participants that resulted to poor academic performance which would answer research question number 2.  

Table 2
[bookmark: _Hlk136422651]Influences of the learning experience on the academic performance of the participants.
	Themes
	Categories

	Personal Demotivation
	· Peer deviant influence
· Low moral support

	Family Demotivation
	· Low parental supervision
· Lack of financial support

	School Demotivation
	· Teachers’ attitude
· Types of school works



[bookmark: _Hlk123815580]	The learning experiences mentioned in table 1 of the main participants had led them to being demotivated in participating in all school learning activities.  Moreover, these were the categories which led the main participants to being demotivated in participating school learning activities – Peer deviant influence, Low moral support, low parental supervision, lack of financial support, teachers’ attitude in the class, and the types of school works and activities.
[bookmark: _Hlk121217595]Research question number 3, What can be done to provide better learning experiences of the main participants? To answer this question, the researcher has formulated a framework based on the findings from research questions number 1 and 2 paired with an intervention program to provide better learning experiences of the main participants.
Research Question no. 2 Findings
Influence of the Learning experiences to Participants’ Academic Performance
Research Question no. 1 Findings
Learning Experiences of the Participants
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Figure no. 4: Conceptual Framework based on the findings of research Questions no. 1 and 2 to answer research question no. 3

	Research question number one (1) shows the learning experiences of the participants that influenced their academic performance which are the experiences of their peers, personal, family, structural strains and of the school. Research question number two (2) shows the influence of being demotivated personally, by their family and school. With these findings, the researcher was able to formulate an intervention program which is called project ReACH which means reach for all children. 
OUTPUT OF THE STUDY
Based on the findings from questions number one (1) and two (2) as shown in tables presented, the researcher designed a program which is a project proposal as an intervention program to cater the needs and concerns of all the students particularly to the main respondents of this study which the students at risk of dropping out. The project proposal is a proposed intervention program to the Dalaguete National High School Administration to be implemented as soon as possible to benefit the students and of the school itself. This program is patterned from the RAMON ABOITIZ FOUNDATION INC. CENTER FOR LEADERS (RAFI-CFL) template for a project proposal. Below is the proposed intervention program.

Students at risk of dropping out (SARDOs) Stakeholders Forum-proposed intervention program

Project Title: Project ReACH

Project Outcome: Provide better learning experiences of the students and Zero Dropout in school

Project Description:
 
 Project ReACH is a proposed intervention program to Dalaguete National High School which mainly aims to address the needs and concerns of all the students, especially those who are at risk of dropping out. Project ReACH is an adaptation project from the department of Education to reduce dropout cases in the school. This project literally means Reach for All Children (ReACH), to reach them, keep them, to stay in school and graduate. This is a series of stakeholders’ forum which includes the parents, advisers of SARDOs, administrators, Municipal Mayor/LGU representative, Barangay Captain/Barangay representative, and PNP chief of Dalaguete Police Station/representative, and other stakeholders (if necessary). This forum tackles the needs and concerns of students, parents, teachers, and other stakeholders to actively engage and share responsibility to attain the desired outcome of this project which is ZERO dropout in school.


Project Objectives:

1. To provide better learning experiences to students especially those who are at risk of dropping out by addressing their needs and concerns in the school, family, and community.
2. To attain ZERO Dropout in Dalaguete National High School.


Project Beneficiaries:

1. Direct beneficiaries are the students, especially those who are at risk of dropping out because they will be provided with better learning experiences in school, family, and community.

2. Indirect beneficiaries are:
Parents – they will directly benefit from the success of their children.
Teachers – it will be less burdensome to teachers if all stakeholders are collaborating in educating the students.
Administrators – ZERO or Less dropout rate will mean good governance in school.
Community – well educated people in the community will mean a productive community, well productive municipality, and well productive country.


Project Milestone:
	
First forum – First month of the school year (September). 

This forum particularly involves the planning stage based on the outcomes of the previous school year. Basically, it points out the best implementing practices to continue and make some revisions or adjustment to other implementations for the best of the students. These include municipal ordinances, barangay resolutions, school policies, and among others.

ACTIVITIES:

Before the first forum is scheduled, the school in coordination with the guidance office should prepare the following data. 
1. Data on school dropout in the last 3 years
2. Number of SARDOs per year level in the recent school year (in determining the SARDOs, school guidance form is used)
3. The factors or reasons of school dropouts (the data can be found in school form 2)
Flow of the activity

a. Creation of committees - The school shall form committees for a smooth flow of the program which shall include chairman, secretary (in charge of drafting invitation letter), committee on physical set up (before and after care), Food committee, press officer (in charge of delivering the invitation letter to stakeholders), and other committees if necessary.

b. Activity proper
· Guidance In charge or school representative to present the school data on dropouts and SARDOs.
· Each stakeholder shall be given the chance to present their plans and initiatives (programs, ordinances, resolutions) pertaining to addressing the students and school concerns.
· Open forum which includes analysis and discussions of appropriate interventions to concerns, issues, gaps and problems arise during the deliberations.

c. Outputs – concrete programs, resolutions, municipal ordinances for implementation in the present school year.

Second Forum – End of the First Semester (February).  

	This forum is an assessment of the first half of the school year. Monitoring of the implementations of the school programs, barangay programs, and municipal programs for the benefit of the students, especially those who are at risk of dropping out. This involves the strengthening of partnerships between stakeholders.

ACTIVITIES:

Flow of the activity

a. Creation of committees - The school shall form committees for a smooth flow of the program which shall include chairman, secretary (in charge of drafting invitation letter), committee on physical set up (before and after care), Food committee, press officer (in charge of delivering the invitation letter to stakeholders), and other committees if necessary.

b. Activity proper
· Guidance In charge or school representative to present the school data on dropouts in the first semester of the current school year and the reasons for dropping out.
· Each stakeholder shall be given the chance to present implemented programs and initiatives (programs, ordinances, resolutions) pertaining to addressing the students and school concerns. The presentations involve the amendments and revisions of the programs if necessary to address the concerns, issues, gaps, and problems among the students and school.
· Open forum which includes analysis and discussions on the effectiveness of the programs and other initiatives for appropriate interventions to concerns, issues, gaps and problems arise during the deliberations. 

c. Outputs – continuous implementations or revisions/amendments (if there are) to concrete programs, resolutions, municipal ordinances for implementation in the present school year.

Third forum – End of the school year (July). End of the Project

	This forum is an assessment of the whole school year. The accomplishments of the project “Project ReACH” will be judged according to the result of dropout/s within the school year for this will be the basis for the monitoring and adjustment for the next school year which will be tackled in the first forum in the next school year.

	ACTIVITIES:

Flow of the activity

a. Creation of committees - The school shall form committees for a smooth flow of the program which shall include chairman, secretary (in charge of drafting invitation letter), committee on physical set up (before and after care), Food committee, press officer (in charge of delivering the invitation letter to stakeholders), and other committees if necessary.

b. Activity proper
· Guidance In charge or school representative to present the school data on dropout in the current school year and the reasons of dropping out.
· Each stakeholder shall be given the chance to present implemented programs and initiatives (programs, ordinances, resolutions) pertaining to addressing the students and school concerns. The presentations involve the amendments and revisions of the programs if necessary to address the concerns, issues, gaps, and problems among the students and school.
· Open forum which includes analysis and discussions on the effectiveness of the programs and other initiatives for appropriate interventions to concerns, issues, gaps and problems arise during the deliberations. 

c. Outputs – continuous implementations or revisions/amendments (if there are) to concrete programs, resolutions, municipal ordinances for implementation in the present school year.

Project Management:
	
	Project Manager:
 
		School Administrators:
 
ROBERT C. CENIZA – School Principal II of Dalaguete National High School
EMELIANO B. BUSTAMANTE – School Assistant Principal II of Dalaguete NHS

Team Members:

1. Students – main beneficiary
2. Parents – through the representation of the school Parents and Teachers Association.
3. Teachers – through the representation of the Teachers Faculty Club
4. Community Stakeholders (barangay, LGU, and other government and non-government organizations in the society)

Project Resources: 
	
1. School Resources – Physical set-up during the forum.
2. Financial Resources – School Funds, PTA funds and LGU Education funds

Project Cost:

	Php 20, 000.00 – Per forum (tentative)
	Php 60, 000,00 – per academic year (tentative)

Stakeholders:

1. Students
2. Parents
3. Teachers
4. Community Stakeholders (Barangay, LGU, and other Government and non-governmental organizations)

Analysis and Discussions
[bookmark: _Hlk121217471]The findings and results of this study are indeed the highlights of this study. For this, it is important to analyze them and thoroughly be discussed for the participants of this study be understood and can be given proper intervention program.
Learning Experiences of the Participants 
Research question number one (1). What are the learning experiences of the participants (SARDOs)? After the interview of twenty (25) main participants which are the grade nine (9) SARDOs, 23 of them answered similar learning experiences that have affected their academic performance in school. 
Deviant Peer Affiliation
The first factor from the main respondents’ learning experiences were the influences from deviant peer affiliation. Deviant peer affiliation refers to the selective affiliation of adolescents who show serious problem behaviors (e.g., cheating, substance abuse and aggressive behavior) (Fergusson and Horwood, 1999, Fergusson et al., 2003, Keijsers et al., 2012). The dominant learning experience is the influence of their peers on negative influences from them like online and physical gaming activities. According to Mark (not his real name):
 “…kasagaran sa akong pag-absent ug cutting class kay tungod sa impluwensya sa barkada, usahay kay mag-online games mi, usahay manula ug basketball, usahay managat, kay mas malingaw man ko kaysa adto sa skwelahan.” 




(Most of my cutting classes were influenced of my friends, we played online games, playing basketball and fishing activities because I found them joyful instead of going to school.)





With these influences of peer mark skip classes due to finding joy with them rather than being in the school campus. According to Leo (not his real name):
“…madala ko sa akong barkada kanang manula mi ug billard, dihay higayon nga giganahan mi ug dula, naghalfday nalang jud sa klasi.” (I went with my friends playing billiard and this will eventually lead to half-day in class when we enjoy playing)




Research on adolescent behavior reveals that associating with the wrong peer group can put students at risk for a variety of negative long-term outcomes, including school dropout, substance abuse, and violent behavior (Farmer et al., 2003; Van Ryzin & Dishion, 2013, 2014). Mark and Leo were clear examples of students who were influenced by the wrong peer group from which in this study they were determined as students at risk of dropping out. These were the learning experiences of the deviant peer affiliation which if not provided with appropriate interventions will lead to these students to dropout and thereby an addition to the school problems.
Personal Deviance
Under the personal deviance, the dominant answers were tardiness, absenteeism, cutting classes. The concept of deviance is more difficult to define than crime. Deviance includes both criminal and non-criminal acts, but it is quite difficult to pin down what members of any society or groups regard as deviant behavior. Downes and Rock (2007) suggest that ambiguity is a key feature of rule-breaking, as people are frequently unsure whether a particular episode is truly deviant or what deviance is. Their judgement will depend on the context in which it occurs, who the person is, what they know about them and what their motives might be. This influencing factor that affects students to be at risk of dropping out are the students themselves. They make wrong decisions. Many have a poor school attitude and are frequently bored at school. They are disconnected from their families, school, and life. They do not know the reasons why they need to go to school. They are not involved in school activities and lack self-esteem. Some have been promoted lacking skills for promotion. Some have undergone major illnesses and have missed too many school days and have been informed that they will be held back. Because of the many conditions listed above, they have been suspended and have fallen behind their work and see little purpose of returning to school (Schargel, 2014). According to Leo (not his real name):“…makadaghan na jud ko nga higayon niabsent, mi-cutting class, ug ma-late sa school tungod kay kapoy man kaayo sa skwelahan maayo pa maglaag kay malingaw pa ko.” (I have made many absences, cutting classes and coming late in the school because I found it tiresome, I would rather go to other places where I found it enjoyable.)





According to Janelle (not her real name):
“…karon nga school year naka-absent nasad ko kay usahay walay gana iadto ug skwelahan.” (This present school year, I already had absences because I do not like going to school.)



According to Junel (not his real name):
“…naka-cutting nako kay birthday sa akong amigo, nangaligo mi ug dagat, nindot pud kay naay tagay.” (I have went already into cutting classes because of my friend’s birthday, we go to swimming and drinking alcohol.)




Absenteeism and tardiness had a profoundly negative effect on student academic achievement. Students who are chronically absent and skip classes, missing more than 18 days of school, are more likely to fail classes, have lower GPAs, and a higher risk for dropping out. In one study conducted by the Baltimore Education Research Association, 6th graders missing 20 days or more from school were more likely to drop out than their peers. Students with no other warning indicators, such as failing classes, chronic absences, or suspension, had a graduation rate twice that of their chronically absent peers (Amanda Robb, 2022). With this influencing factor, which are the students themselves were hard to address since it talks about the interest of the child in studying.

Family Learning Experience
Family constitutes the most influential agent among the different social factors, which affect the growth and development of a child (Chenge, Chenge, & Maunganidze, 2017). According to Baldwin (2000), family is a powerful agent of a child’s socialization and the importance of the quality of the parent-child bonding process has been widely acknowledged. On the family factor, the dominant learning experience in many of them came from broken family. Some of them are living together with their mother and few in their father, few of them are with their poster parents and most of them are with their grandparents. Miguel (not his real name) during the interview said:
“…wala gani ko kakita sa akong papa, ang akong nabaw-an nga naa na siya lain nga pamilya, ang akong mama tua pud sa layo aduna napud lain nga pamilya, ug gibilin lang ko sa akong lolo ug lola.” (I have not seen my father since birth, what I know was he already have another family and my mother also have other family and I am left attended with my grandparents.)






Miguel further manifested that he also has another brother living together with his grandmother. He felt ashamed of his family background. There were moments when he does not know what to do with his life, no guidance, he does not even know what his purpose in the school was. According to Mark (not his real name), he said:
“…nagbulag sad sila mama ug papa, naa ko sa side sa akong mama pero naa nasad lain kapuyo akong mama, ang akong papa kay naa nasad lain nga pamilya.” (My father and mother were also separated, I lived with my mother and stepfather.)




Mark’s father and mother were separated mutually not legally and both parties had already their own family. Mark is living with his mother and with younger sibling from his stepfather. According to Luigi (not his real name), he said:
“…nagbulag napud ang iyang mama ug papa, karon naa ko sa side sa akong papa, ang akong mama naminyo sa lain tua sa moaboal, ang akong papa naa ra diri sa dalaguete.” (My mother and father were also separated, I lived with my father in Dalaguete and my mother has other family in Moalboal.)





Another influencing factor that affects students to be at risk of dropping out is the family they came from. There is often a clash between family values and those of the school. Many children are the product of divorce, separation or sometimes, family violence. They are not raised by parents, but rather by aunts, uncles, and grandparents. Families are not meeting some children’s basic needs of food, shelter, and clothing (Schargel, 2014). With these leaning experiences of the students, they felt that they lack moral and emotional support coming from their biological parents since they came from broken families. 
Structural Strains
On structural strains, the common learning experience that affected their academic performance is socio-economic factor which is lack of financial support. The Structural Strain Theory was developed by Robert K Merton as an addition to the functional point of view on deviance. The theory discovers the origin of deviance that these are caused by the difference cultural, and the ways people use to achieve their goals the theory of structural strains describes that “societies are characterized by both culture and social structure. Culture establishes goals for people in society while social structure provides the way for people to achieve their goals. society that has people uses acknowledged. And they have proper means to achieve the goals that society establishes. In structural strains the goals and means to fulfil them both must be balanced. Deviance occurs when goals and means are not balanced. According to Leo (not his real name):“…kulang kaayo akong kwarta kay akong balon kada adlaw kay 50 pesos, kuhaan na ug plite nga 30 pesos back and forth, 20 pesos nalang mahibilin mao nalang na ang mahibilin kuhaan nako ug timo ug sud-an para paniudto. Mas maayo jud unta kung mas dako pa akong balon pero unsaon man nga mao raman jud ni, mao usahay moabsent nalang or maghalfday kay gutom kaayo hangtud hapon sa skwelahan.” (My allowance every day is fifty (Php 50.00) pesos, this is not enough since it will be deducted Thirty (Php 30.00) pesos for transportation back and forth and the remaining twenty (PhP20.00) pesos will be for snacks and lunch. Additional allowance would be better, but it is the reality and because of this I frequently absent or half-day in classes due to not enough food to eat in school.)











According to Luigi (not his real name):“…kung ako lang unta ang pabut-on, mas maayo ug medyo dako ang balon kay naa man gud usahay nga maibog ko sa akong mga classmates nga nindot kaayo ug sud-an, lami kaayo ug timo, ug naay dinalian nga palitunon, makapalit ra dayon.” (If I am to decide, good allowance is the best because I felt envious to my classmates with plenty of food to eat in the school, their meals are good and delicious, there were also cases that I have to buy learning materials in the canteen to accomplish some tasks in the class time.)







According to Gino (not his real name), he said:
“…sa ako nga part mas dako nga allowance sa school, mas nindot jud unta, labina kay mahal naman kaayo ang mga palaliton sa school, ang sud-an, mga makaon, school supplies ug uban pa nga dihadiha dayon kinahanglan paliton. Makawalay gana sa skwelahan kung walay igong kwarta.” (In my part, better allowance is good due to rising commodities for snacks, meals, and school supplies and other things to buy in the campus. I don’t feel better in school with less money.)








Another influencing factor that affects students to be at risk of dropping out is money. Some high school students drop out because they want to work to earn money. They may need money to buy clothes or electronic gadgets or to support their desires.  Most students don’t have time and energy to go to school all day, complete homework and still work enough hours to support their expenses. Dropout who are concerned with their immediate, short term financial situation may see a full-time job as the best way to maintain the lifestyle they desire (Tuck, 2014). During the interview, all of them agreed to this common problem which is they lack money in sustaining all day in school. This is the reason that some were not happy in school. They feel envious of students with enough money to buy necessary things in the school, especially food.
School Learning Experience
Other learning experiences that affected their academic performance are too strict teachers and too difficult school works. During the interview, I asked them what were other learning experiences particularly in school that make them difficult to deal with. According to Leo (not his real name), he said:
“…naay mga maestra nga strikta ra kaayo, saputon kaayo, mao nga mahadlok ko usahay mosulod sa klasi. Naa sad mga panahon nga lisod kaayo ang mga activities ug tasks nga ipahimo, mao nga dili nalang ko mopass kay basin dili nya mao makasab-an nasad ta.” (There are teachers who were very strict, emotionally not good that is why I am afraid to enter the classroom during their time in the class. And more so, there were times that teachers gave too difficult activities and tasks which were very hard to accomplish, and I was afraid to pass my output because it might not pass and I might be scolded.)









According to Luigi (not his real name), he said:
“…ako sad makadaghan na makasab-e sa akong mga teachers, naa jud ko subject nga dili ganahan sudlan kay isog kaayo ang maestra, labina ug dili ta kasabot dayon sa klasi, maayo pa dili nalang mosulod.” (I had been scolded many times by my teachers, I have a subject that I do not like to enter because of the terror teacher. Most of the time when I cannot understand the topic, I got scolded.)






 According to manuel (not his real name), he said:
“…terror kaayo pud ang uban nga teachers, mao nga dili siya mosulod sa klasi usahay kay mahadlok ko sa uban nga teachers kay dili friendly.” (There were teachers who were terror, this is the reason why I do not like the class and I am afraid with some of them because they were not friendly.)





He continued that there was also school works, which was very hard to accomplish and that made him feel uncomfortable during class hours. With this there were cases that he decided to skip classes.
It is undoubtedly true the influence of teachers on the lives of the students. According to Rivera and Santiago (1992) as cited by Amamag-id (2011), aside from teaching skills, the important attributes of a very effective and efficient teacher should have and which should aspire for are: magnetism (approach-ability, cheerfulness, optimism, sense of humor, sociability and pleasing voice); cooperation and helpfulness, leadership, initiative, and self-confidence, self-control (appreciativeness, courtesy, tact, sympathy, kindness, & consideration). Students usually labeled and commented about their teachers. Students sometimes talk about their “favorite” teacher and teachers they do not like. Sometimes students labeled their teachers as “terror”, “okay”, “ugly”, “beautiful”, “handsome” teachers etc. (Lupdag, 1984). In many cases, they seem to be not satisfied with the teachers they have. Some even blame their teachers for their low academic performance if not for their failure. The best asset of a teacher is the ability to understand children (Rivera and Sambrano, 1992). According to Druger (1997) on “Improving our Teaching” as cited by Amamag-id (2011), the best way to improve our teaching is to spend more time preparing our classes. Teachers should set improvements as a goal and should have a sincere interest in improving teaching. There is no such thing as the best way to teach than to be aware of our own weaknesses and strengths. Teachers must have varied teaching strategies to meet the needs of the learners since students have unique characteristics in learning. Teaching strategy as a teaching approach is used either in solving classroom problems or in improving instruction. Teaching strategy constitutes all teachers doing, planning, implementing, and evaluating instruction. In the educational process directed to students, the responsibility for successful learning is divided between the teacher and the students. Both the teacher as well as the students must realize their own part of the responsibility in the learning processes. Although both must have shared the responsibility for the effectiveness of the teaching-learning process, much of the burden is in the shoulder of the teacher specifically in the proper guidance of students to be successful in their school career.
[bookmark: _Hlk137111152]Other respondents’ experiences with the participants 
Deviant Affiliation
On the other perspective of the other respondents which are the parents/guardians, teacher-adviser, and the administrators, under deviant affiliation which are the influences of peers is the dominating learning experience of the main respondent which are the students at risk of dropping out (SARDO). With my interview of one of the parents in the person of Mrs. Ludy (not her real name) she said:
“nakabalo jud ko nga mga bugoy pud ang mga barkada sa iyang anak, mao nga naka-ingon pud siya nga dako ang ilang impluwensya sa iyang anak. Diha na jud gani panahon nga gipatawag siya sa adviser ug giatubang siya sa guidance kay makadaghan nan ga higayon nag-cutting iyang anak kuyog ang mga barkada, mao nga nituo jud siya nga usa sa rason nga bati ang academic performance sa iyang anak tungod sa bati pud nga barkada.” (I fully knew that the friends of my son were bad influencers, I knew their impact and influence to my son. There was already an event that I went to the school calling my attention from the adviser due to the habitual cutting classes of my son. With this I believed the influences of peers to the academic performance of my son.)

















According to Mrs. Buenconsejo (not her real name), the adviser of SARDO, she agreed the dominating factor on deviant affiliation on the influences of peers especially on bad influences of peers. According to her:“…Students of today are involved in group friends, the problem is when a learner is in the group of bad influencers, this will lead the learner/student to be influenced by them like if the peer is going to cutting class, then, they go together. However, this situation or scenario will not be treated without any intervention, usually, I call first the attention of the learner, then, the parents if the learner/student did it again. I cannot be so harsh in doing the intervention, since sometimes this will lead to the learner/student to dropout.” 













One of the administrators, Mr. Moran (not his real name), he said:
“…I admit that this learning experience of the SARDO on the influence of peers under deviant affiliation as to the dominant learning experience. Moreover, my office were doing our best on  implementing school policies in the campus to address such bad influence of peers.”







 	The administrators admitted that this learning experience of the SARDO on the influence of peers under deviant affiliation as to the dominant learning experience. According to them, they are on the way to implementing policies in the campus to address such bad influence of peers.
Personal Deviance
On the other perspective of the other respondents, on the personal deviance, tardiness, absenteeism, and cutting class as the dominant learning experience of the SARDO agreed such learning experience to be a contributing factor in SARDOs academic performance. Mrs. Natividad (not his real name) one of the parents of SARDOs said:“…ang akong anak gahi kaayo ug ulo man gud, dugay matulog, mao nga dugay sad makamata, mao nga ma-late jud siya sa klasi, usahay way gana mo-skwela, dayon madala pajud sa barkada nga magcutting class, pait kaayo, usa sad ko sa napatawag na sa school tungod ani nga binuhatan sa akong anak, lisod pud kanunyang kasab-an kay mo-undang naman lang pud siya, mao nga naglisod pud ko sa akoang side isip ginikanan.” (My son was very hardheaded, late to sleep at night and very late to wake-up that caused them to be late in the class, sometimes he felt bad to go to school, and sometimes he went to friends making cutting classes…”














...And I was one of the parents who was called by school because of the behavior that my son had, it was very difficult because if I will scold him, he threatened to dropout.”





Mrs. Ramos (not her real name) an adviser of SARDO said: 
“…She has also been called by the guidance office with regards to the cutting class experience of her student, “napicturan pa jud nga nilayat sa koral” (during the climbing of the fence, the student was capture by the camera) she added, as the second mother of the child, she believed that she also has a responsibility in correcting such learning experience.”



Mr. Moran (not his real name) the school administrator said:
“…Yes, this a true learning experience of our SARDOs in the campus and this needed intervention program.”




The participants themselves were blamed by others for the increase of dropout problems. Even the best intervention program to be implemented will not be workable if the participation of the participants is lacking. It is in this sense that the stakeholders should put altogether their cards in arriving at the best possible solution to let the participants collaborate with the intervention programs. Nonetheless, if the participants will not participate, then, it must not be the end of everything. It does not mean that the effort to answer this problem will also stop. For as long as there is a problem with the students who are leaving school, intervention programs shall continue.

Family Learning Experience 
On the family factor, the most common learning experience that has massive effect to the academic life of the participants was of being a product of broken family. The broken family in this study refers to separation of biological parents mutually or legally. When the researcher interviewed one guardian of the learner/student which is a grandmother, she admitted having a hard time raising the kid without the moral support of their biological parents. Mrs. Carin (not her real name) said:




“…naay panahon nga bisan siya maglisod ug sabot sa bata, wala man sad siyay kaayo’y mahimo kay dili man pwede nga pasag-daan nalang sad ang bata”, tigulanang nasad ko, dili na kaayo ko makatarong ug giya sa bata, labina nga wala napud magpakabana ang magi ginikanan kay naa naman pud sila’y tagsa-tagsa ka pamilya.” (There were events that I cannot understand the child, but of course I had to do something and I cannot just let it go, but I am too old to take care everything for this I cannot gave my all focus to the child, and it was very difficult for me that even his parents were not anymore concern of the child since they also have their own family to take care.)














These are the lines of a grandmother who shouldered the burden of being a guardian of the SARDO. According to the data, most of the participants which came from broken families are living with their grandparents, some are with their poster parents, like, their relatives. Only a few of them are living with their mother side or father side. Mrs. Rodrigo (not her real name) an adviser of SARDO said: 
“…Based on my experience as a teacher, most of the time the most problematic learner/student were the ones that came from a broken family.”





Mr. Moran (not his real name) the school administrator said:
“…Yes, this particular learning experience of a child/learner coming from a broken family is never an easy situation, since he himself is a victim of that experience. However, this problem has solutions and based on his experience according to him, he was able to survive life and finished his studies and now he already is an administrator…”







“…and this problem has worsened up to this day. And so, according to him, “we got to find ways to prevent this learning experience to become a vehicle of these learners to dropout.”





School Learning Experience 
On the other factor, the common learning experience of the learner/student is within the school itself, which is the experience of having so strict teachers and so difficult school works. Mrs. Rodrigo (not her real name) an adviser of SARDO admitted that: 
“…as an adviser, knowing these not good experiences of the student like absenteeism and cutting class, sometimes she loses temper with these activities of the student leading her to scold them every now and then due to the repetitions of these not pleasing acts in the school. With this, maybe the student rated her as very strict and sometimes she noticed that these students distance themselves from her. I am giving school activities equally to each of them, maglisod pud ug himo ug individual task kada usa ani nila depende sa capacity nila kay…” 








…daghan pud kaayo ko buluhaton gawas sa pagtudlo, naa pay mga reports nga kinahanglan e-comply, mangandam paka sa mga lessons nimo para sa lain nga subjects, ug naa pay daghan nga buluhaton gawas sa pagtudlo” (it would be very difficult for me to make individual task for all of them since I also have many tasks to do aside from teaching, I have reports to accomplish, I have to prepare lesson plans for other subjects and other things to be done aside for teaching in the class.)”








It is undoubtedly true that teachers in the country were bombarded with many loads aside from being a teacher in the class. And to point the teacher as the one of the factors for the low academic performance of the child needs to be validated thoroughly since there were also many factors why a teacher was less functional in his/her works in the school. Mr. Moran (not his real name) a school administrator said:
“…dili man jud tanan nga students makagusto sa style sa teacher, dili sad tanan nga bata pareho ug (not all students like the style of every teacher and students also have different) capacity in dealing with the school works, let us find solutions with these particular learning of the SARDO to answer these problems.”








Teachers are very important in the school life of the participants. To some, they are a source of inspiration and to others might be the other way. In this study, the experiences of the participants went to the other way. Instead, being in school made them feel comfortable, rather, it became the source of leaving the school and become dropout. That is why the school should see this as a critical situation for the participants. A good school administration sees only the benefit of the learners. If the learners found it difficult to be in school, then, this is a concern to be investigated for a proper intervention program be implemented.
[bookmark: _Hlk137111206]INFLUENCES OF THE LEARNING EXPERIENCES TO THEIR ACADEMIC PERFORMANCE
Research Question number two (2). How do these learning experiences influence their academic performance?
	The learning experiences of the main respondents were carefully analyzed to clearly see its connectedness how these learning experiences affected their academic performance. With this, the researcher cites situations where the learning experience resulted in poor academic performance.
Personal Demotivation
The learning experiences of the main respondents had led them to being demotivated in all school learning activities, which is the only theme in research question number two (2) which has resulted in a low academic performance in all their subject areas.  Peer influences particularly led them to tardiness and absenteeism. Coming late, cutting classes, and habitual absences, coming from broken families with lack of financial support, lack of moral and parental support.  From socio-economic factor which is also lack of financial support and irregular job pf parents/guardians. Too strict teachers and too difficult school works which depends on the teachers’ attitude and the types of school related works and activities which they found difficult to accomplish were experiences of the main respondents that badly affect their academic performance in school.
The first theme on the factors affecting the academic performance of the main respondents was that of peer influence. Peer influence in this study refers to the bad influences of friends. Further, its effects have been categorized into two (2), tardiness and absenteeism. Tardiness is when a student arrives at school late, and this also refers to school early leavers (ATHLOS ACADEMIES, 2022). Student or school absenteeism: ‘the problem of school absenteeism occurs when some children fail to attend school regularly and their absences affect their academic performance. School absenteeism has typically being associated with students’ refusal to attend school or with truancy (Cooper, 1986)’ (Balcazar and Keys, 2003: 916).   Coming late in the class due to whatever reasons is tardiness. Skipping classes for any reason is also tardiness. At other times their peers invited them to go searching for spiders at night that resulted in them sleeping late and wake up late which also resulted to coming late in school and worst to absent on the day of class. At other times during class hours their peers invited them to go for sea activities like swimming, “pamingwit” (fishing using hook), play basketball, cutting classes, “maglingkod lang sa seawall (just sitting at the seawall), paabot sa time tingpauli” (just sitting at the seawall waiting for dismissal time in school), playing video games with peers. To quote with Junrey (not his real name to maintain confidentiality) during the interview with researcher said: 
“…Naa jud panahon nga mo cutting classes ko ug mo-absent nga mokuyog ko sa akong mga barkada, diha to nanagat mi, diha sad to nangaligo mi sa obong spring, diha sad to nga nanula mi ug basketbol, kana pud nga magdula mi ug mobile legends (ML)” usahay adto sa computeran bisan tingklasi, magcutting class.”





 (There were times that I cut classes and absent in the class with my peers, we went fishing, swimming in the spring, played basketball, and played Mobile Legends, and sometimes we went to internet hubs during class hours, we cut classes). Maglisod nami ini ug balik sa namo sa pagskwela, labina naay pakapin nga kasaba sa maestra/maestro.” (When we came back to school, according to them, we found difficulty in the class since we skipped topics during the class, this caused us to find difficulty in studying especially when teachers were scolding us).









With these influences from peers, they believed that these are one of their learning experiences that caused them to have low academic performance in school which if not treated through intervention programs will lead them to dropout.
Family Demotivation
 The second theme on the factors affecting the academic performance of the main respondents was that majority of them are coming from broken families. Broken family in this study refers to a student whose father and mother were separated may it be mutual or legally based. The majority of them are living together with their mother and their father already have other family and so with their mother. There are also other respondents who were living together with their grandparents since both parents already had a different family. A student experiencing a broken family as one of the themes that affects their academic performance were categorized in to three (3): first is low moral support which defines as giving emotional and phycological attention, secondly, low parental supervision which defines as the lack of parents’ physical involvement, and thirdly is lack of financial support which points on the lack of money or allowance while the students were studying.  During my interview, Rhea Mae said:
“…lisod jud kaayo sir mao ingon ani akong performance sa school nga gagmay kaayo ko ug grado kay si lolo ug lola dili man makaguide nko, mas mayo unta to ug naa si mama or papa.” (I found it really difficult in my performance in school  that affected my grades because I am with my grandparents, maybe it was better if I am with my parents to help and guide me in my studies.)







Mario (not his real name) said:“…sukad nagbulag si mama ug papa nawad-an na siya ug gana pagskwela kay usahay nay mang buly sa school unya maulaw ko sa akong sitwasyon mao n inga dako kaayo ni ug epekto sa akong pagskwela, naghunahuna gani ko nga mo-undang nalang, dayon wala man sad koy mahimo ug mo-undang, so padayon nalang pakalabat bisan walay gana.” (when my mother and father broke up, I lost my interest in studying because of bullies in school, and I was ashamed of my situation and it has great effect in my studies, I almost decided to dropout but what will I do if that happens and so continue my studies with less interest.)









With this learning experience of a broken family, they believe that this has affected their academic performance in school. The participants feel demotivated to strive harder and show good work in the school due to this learning experience from the family. The most important support system coming from their family is almost non-existent. This learning experience caused most of them in the past years to dropout from the school. This problem remains to be a problem with the participants of the study. In fact, during the ongoing call up of the participants for face-to-face interview, some of them were no longer being interviewed because they already have dropout the school. A very sad story with some of the participants, if proper intervention programs had been implemented, these events would not have had happened. 
School Demotivation
The third theme on the factors affecting the academic performance of the main respondents was the school. The school as the factor affecting the academic life of the students in this study refers to the two (2) categories. First are the teachers, specifically the type of teachers the students encounter within the school or class. And secondly, the school works or activities provided to students. According to Leo (not his real name), he said:“…naay mga maestra nga strikta ra kaayo, saputon kaayo, mao nga mahadlok ko usahay mosulod sa klasi. Naa sad mga panahon nga lisod kaayo ang mga activities ug tasks nga ipahimo, mao nga dili nalang ko mopass kay basin dili nya mao makasab-an nasad ta.” (There are teachers who were very strict, emotionally not good that is why I am afraid to enter the classroom during their time in the class. And more so, there were times that teachers gave too difficult activities and tasks which were very hard to accomplish, and I was afraid to pass my output because it might not pass and I might be scolded.)







The school is considered by many an avenue where the participants were expected to learn and grow. However, based on the experience of the participants, they feel demotivated by many of the teachers. For this reason, the participants did not find any comfort to attending classes in school. Teachers in this situation are a great factor why the participants were demotivated to display good works inside the classroom.

[bookmark: _Hlk137111467]Other Participants’ perspective on the influences of the learning experiences to the academic performance of the participants.
Peer influences, Family influences, socio-economic influences
On the other perspective of the other participants which are the parents/guardians, teacher-advisers of SARDOs, and the administrators, according to them, peer influence on that resulted to tardiness and absenteeism, broken family, socioeconomic, and the school factor were the learning experiences of the students at risk of dropping out that has immensely affected their academic performance in the school that if not attended through intervention and prevention programs will lead these student to dropout. According to Mrs. Natividad (not her real name) a guardian of the SARDO main respondent, she said:
“…Kanang influence jud sa barkada, dako kaayo ug epekto sa academic performance sa akong anak, kay makagalgal man jud nang barkada sa mga bati nga binuhatan nga maoy hinungdan nga kining akong bata walay gana sa pagskwela. Nay panahon nga manuroy kauban sa barkada unya kadlawon na mouli, dako kaayong hinungdan nga pagka-ugma dili moskwela kay walay tulog. (there were also events in school that I was being called at the guidance office because he got into trouble with classmates.)






…Resulta sa skwelahan, perting gagmaya ug grado, dha jud higayon hasta kita maangin kay ipatawag sa guidance office kay tungod sa barkada, nakasukmag sa skwelahan kay tungod anang laban-laban.” (Peer influence had a major effect to the academic performance of my child, their influences caused my child to lack of interest in school. There were events that he went with his friends and arrived home at dawn, for this, on the next day, he did not attend to school due to lack of sleep. The result of this was poor grades, there were also events in school that I was being called at the guidance office because he got into trouble with classmates.)













Mrs. Rodrigo (not his real name), the adviser of the SARDO also shared the same sentiments, since she also must go together with her student to the guidance office for an offense committed by her student due to peer influence. According to her:“…peer influence has affected the performance of her student-SARDO, due to cutting class and absences committed during school days.”



Mr. Moran (not his real name) the school administrator, looked at this learning experience of the student as a problem that will affect the academic life of the student. He agreed with the scenarios stated by the parents/guardian and teacher-advisers of these SARDOs. According to him, there is a need to do interventions with this learning experience of the students to at least push them to the finish line in their high school life.
Tardiness and absenteeism, according to the other perspective which are the other participants, most of the time these were the automatic effect of the peer influence, some cases due to family problems like that of coming from broken family because family support is also important the life of the learner, and this learning experience is sometimes a product of socio-economic status of the learner which is lack of financial support. According to Mrs. Rodrigo (not her real name) the adviser of the SARDO, she said:
“…if tardiness and absences became habitual to students in the class, these will only mean he/she is left behind in all of the topics discussed and this will result to poor scores during exams, he/she cannot really pass plus in the performance tasks the student will also find them difficult. These were really the practical result of tardiness and absenteeism which will of great effect to academic performance of the student.”  She continued, “the moral and financial support of the family is also of great importance especially when a child came from a broken family, these were difficult situations of the child that had grave effect to the academic life. There were events that they left unmotivated sometimes affected by the situations in the family, they had many questions in the family situations that will distract their focus in studies.” She continued, “and sometimes even the teachers themselves can be a factor since it is a fact that there were teachers who were very strict in the class and sometimes the school works were not individualized base on the ability and capacity of the learner which will largely affect their academic performance.”


















Peer learning experiences, family learning experiences, and socio-economic learning experiences as presented by the parents, teachers, and school administrators were of great influence on the academic performance of the main participants. The parents of the participants knew the ill-effects of bad influences of their peers, family problems especially the participants experience coming from broken families, and the socio-economic conditions which greatly influential to their academic performance. Moreover, these were not new problems to them, and they continue dealing with these concerns as if unanswerable. With these situations, individual effort seemed useless. That is why collaborative effort with different parties is brought forward to finding ways and means with the issues stated above.
School Learning experiences’ influences on the participants’ academic performance
On the other factors of the learning experiences of the SARDOs which fall on the school factors which are the types of teachers and school works, according to one of the guardians of the SARDO which is Mrs. Natividad (not her real name), according to her:
“…natural raman siguro para nako nga strikta or strikto ang teachers tungod kay nag-tan-aw raman pud na sila sa kaugmaon sa among mga bata, mas grabi paman siguro sa among panahon sa una sa dihang kami pa ang nagskwela, ug kanang lisod nga mga schoolworks, natural lisod jud na ug dili magtarong ug skwela, labina ug dili maminaw sa pagtudlo sa teachers malisod jud na. ug siyempre kay naglisod man, apike pud ang grado.” 









…(Maybe it is natural for teachers to be strict because we were also seeing the future of our students, to compare during our times as students, our teachers before were more strict than what we were today, and for the difficult school works, it is normal since many of the students would not listen thoroughly to teachers, thus it would affect their academic performance.)








Mrs. Rodrigo (not her real name) said:
“…ug ako lang pud luag-luagan ang sitwasyon aning mga bataa, mas mugara man hinuon, ako jud ni silang tinud-on kay basin nalang matarong pani sila, mao nga makaingon sila nga lisod ug strikta pa jud ko.” (And if I would not go strict with my students, their performance would become worst. For this, I would do my best to let them focus in the class, that was why for them I was very strict.)










Mr. Moran (not his real name) the school administrator said:
“…dili jud pud lalim ang ma-adviser aning mga SARDOs kay kini mao nga task nga challenging kaayo, yes, moapekto sa bata ang pagka-strict sa teachers ug lisod nga school works, ug moapekto jud ni sa ilang academic performance kay manapol naman ni sila,” he concluded.






…For this reason, according to our administrator, interventions need to be implemented.” (“The task of being an adviser is not that easy and is very challenging, being strict in the class and difficult task to accomplish for students were seen with great effect to the performance of the students”, he concluded. For this reason, according to our administrator, interventions need to be implemented.”










The school learning experiences have greatly influenced the academic performance of the participants as divulged by their parents, teachers, and school administrators. with this, individual effort to address the problems to the participants will remain a difficult task to each of the other participants. If parents alone will find ways to make solutions to the participants issues and concerns then as they have expressed, it might be a failing task to accomplish. It is the same with the teachers and school administrators, they need the help of the other stakeholders to participate in making solutions to these perennial problems of our participants.






CHAPTER 3
SUMMARY OF RESULTS, CONCLUSION AND RECOMMENDATIONS
	This chapter presents the summary of the results of this study, the conclusions derived from these findings and the researcher’s recommendations for future research of similar field.
Summary
[bookmark: _Hlk121214147]	This study is aimed to determine the underlying factors affecting the students at risk of dropping out based on their learning experiences of these students as these will affect their academic performance, and for the researcher to effectively address these factors through intervention and prevention programs of Grade 9 students at risk of dropping out.
Learning experiences of the students.
	Deviant affiliation on peer influence as the dominating learning experiences of the main respondent which will result to tardiness, cutting classes, absenteeism. Personal factors, the dominating learning experience of the main respondents are tardiness, cutting classes, and absenteeism which were largely influenced by peers. Others were an effect of the socio-economic status, broken families, strict teachers and difficult school works. Family factors, the dominating learning experiences of the main respondents are their experience coming from a broken family. Lack of moral support from biological parents. On structural strains factor, the dominating learning experiences of the main respondents are the socio-economic status of parents which will result to lack of financial support. On the other factor, which is the school, the dominating learning experiences of the main respondents were strict teachers and too difficult school works. 
The influences of the learning experiences of the main respondents to their academic performance.
The learning experiences of the main respondents had led them to being demotivated in all learning activities in the school which resulted in low academic performance in all their subject areas.  As such their learning experiences led them to personally demotivated, family demotivation, school demotivation. Peer influences particularly led them to tardiness and absenteeism. Coming late, cutting classes, and habitual absences, coming from broken families with lack of financial support, lack of moral and parental support.  From socio-economic factor which is also lack of financial support and irregular job pf parents/guardians. Too strict teachers and too difficult school works which depends on the teachers’ attitude and the types of school related works and activities which they found difficult to accomplish were experiences of the main respondents that badly affect their academic performance in school.
Providing better learning experiences to the students at risk of dropping-out.
The study based on the answers and discussion on the suggested ways in which they can have better learning experiences and from the findings of research questions number 1 and 2, the researcher has formulated a conceptual framework to provide the process which would lead to the formulation of the intervention program.  This conceptual framework will be paired with the output of the study which is the crafted and to be implemented intervention program to Dalaguete National High School to providing better learning experience in the school to all students particularly the students at risk of dropping out. The intervention program is named “Project ReACH” which means “reach for all Children. The main objectives of the project are to provide better learning experiences to students especially those who are at risk of dropping out by addressing their needs and concerns in the school, family, and community and to attain ZERO Dropout in Dalaguete National High School. The project aimed at inviting all stake holders in one venue where the findings of the study be raised, and the appropriated intervention programs would be crafted and implemented in the school of Dalaguete National High School. 
CONCLUSIONS
	The qualitative case study on the factors affecting the students at risk of dropping out in rural setting during the COVID-19 pandemic was developed due to the increasing incidents of students leaving school in the Dalaguete National High School recently and in the past 5 years. The study focuses on Grade nine (9) year level where dropout cases were dominant with the other year levels. The study determined to understand the life of the students in the school, their family, and in the community (outside the school and family). Moreover, it primarily sought to finding conclusive answers to the questions with regards to their learning experiences, how these learning experiences affected their academic performance, and what can the stakeholders do to provide better learning experiences to the lives of our students in school, in their family and in the community. 
	Among all the learning experiences of the participants, the dominant result of these learning experiences leads to tardiness and absenteeism. How did these learning experiences affect their academic performance? These learning experiences caused them to be demotivated in all the learning activities in the school and somehow if not treated would lead them to dropout.
	The completion of this study not only benefitted the students and the students at risk of dropping out, for it also benefitted the stakeholders themselves (parents, teachers, school, people in the community). The researcher is hoping that with the outcomes of the study, it would lead to continual research of the dropout problem in the school for as time pass by the factors affecting the students to dropout will also be evolved depending on the evolutions of the education system and the community as well.
Recommendations
	The researcher is convinced that the problems of this study were answered thoroughly, with accuracy and reliability.  Nevertheless, there are still aspects in the research study that can be improved and can provide stronger and more accurate results and conclusions for a better intervention program.
With this, the researcher recommends the following:
1. Better data, results and conclusions can be produced if all respondents were cooperative in the process of data gathering. The researcher admits that the number of respondents for this study is relatively small compared to the actual count of the main respondents targeted in the data gathering process within the school. It is recommended that for a similar study, more samples from the population should be asked and urged to participate in the study. More findings may arise if the evaluation is done per year level in the school campus.
2. The accuracy of the evaluation of the subject is dependent on the availability and reliability of collected data. The interviews done may be inaccurate due to the time of the researcher and respondents were very limited due to the misalignment of available vacant time. The researcher recommends that, instead of a qualitative study using the single case study, quantitative research, through a survey, be used to collect data on the subject matter, for this will be answered during respondents’ convenient time without compromising the schedule of classes from the researcher and of the respondents. The survey should provide more statements or reasons, which will expose more interesting aspects of the problem and other areas of concern. 
3. Moreover, further study of the intervention and prevention programs is also recommended by the researcher after their implementation in the school. Hence, evaluation of the intervention and prevention programs is necessary to obtain actual results of the programs. The researcher also recommends having a separate study to find out whether the implemented intervention and prevention programs were effective. 
4. To maximize the implementation of the intervention and prevention programs, the researcher recommends to the school administration to implement this not only in the year level of grade 9 students but to the other year levels as well, then, it would be of greater help, as more beneficiaries would likely be served.
[bookmark: _Hlk121219499]	
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[bookmark: _Hlk136423301]Interview Guide for Students

	Research Questions
	Introduction
	Content
	Closing

	



1. What are the learning experiences of the participants (SARDOs)?
	



What do you understand about learning experiences?

	· How was your learning experience in the last 2 years?
· What are the activities that you had in school in connection with learning? What are the activities that you had at home in connection with learning?
· Why do you consider these activities connected to your learning experience? 
	· What other things you wish to tell about your learning experiences?

	
2. How do these experiences influence their (SARDOs) academic performance?
	
	· In what way do the activities you mentioned affected your academic performance? 
	· What other things you wish to tell about the activities that affected your learning experiences?

	3. What can be done to provide better learning experience?
	
	· What do you think should your family and school do for you to have wonderful and positive learning experience?
· What do you think should your teachers and school do for you to have wonderful and positive learning experience?
· What do you think should your community/neighborhood do for you to have wonderful and positive learning experience?
	· What other things you wish to tell as suggestions to improve your learning experiences?


[bookmark: _Hlk136423393]
Interview Guide for the Teacher-Advisers, Parents/Guardians, Administrator

	Research Questions
	Introduction
	Content
	Closing

	1. What are the learning experiences of the participants (SARDOs)?
	


What do you understand about learning experiences?
	· How was your students’ learning experience in the last 2 years?
· What are the activities that your students had in school in connection with learning? What are the activities that your students have at home in connection with learning?
· Why do you consider these activities connected to your students’ learning experience?
	· What other things you wish to tell about your students learning experiences?

	2. How do these experiences influence their (SARDOs) academic performance?
	
	· In what way do the activities you mentioned affected your student’s academic performance? 
	· What other things you wish to tell us about the activities that affected your student’s learning experiences?

	3. What can be done to provide better learning experience?
	
	· What do you think you should do for the students to have wonderful and positive learning experience?
· What do you think you should do as teacher-adviser to your students to have wonderful and positive learning experience?
· What do you think you should do as an administrator for your students to have wonderful and positive learning experience?
· What do you think should your community/neighborhood do for you to have wonderful and positive learning experience?
	· What other things you wish to tell as suggestions to improve your student’s learning experiences?
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[bookmark: _Hlk136423492]LETTER REQUEST FOR THE SCHOOL DATA ON DROPOUT

July 05, 2022

To: 	ROBERT C. CENIZA
       	Principal I
	Dalaguete NHS

Sir:

Greetings of Peace and Serenity!

As part of our mandate as an educator for continual professional development, this school break I have decided to pursue my master’s degree in CTU Argao Campus. 
My thesis proposal focuses on Dalaguete NHS high school Students at Risk of Dropping Out (SARDO) intervention program which primarily seeks to a ZERO dropout or at least minimize our school dropouts for the coming years.
With this, I am requesting your office a copy of DNHS yearly dropout numbers in JHS and SHS as one of the requirements in crafting my thesis proposal.
Rest assured that this data will be treated with utmost confidentiality and will be used for my thesis only.
I am hopeful for a positive response to this request.
Thank you and more power.

Yours in Public Service,

EUSEBIO A. BILAR JR.
Researcher

Noted by:							


EMELIANO B. BUSTAMANTE					
Asst. Principal II						
Dalaguete NHS			
	
Approved by:


ROBERT C. CENIZA
Principal I
Dalaguete NHS
Appendix C

LETTER REQUEST FOR DATA GATHERING IN THE SCHOOL

September 26, 2022

To: 	ROBERT C. CENIZA
       	Principal I
	Dalaguete NHS

Sir:

Greetings of Peace and Serenity!

As part of our mandate as an educator for continual professional development, this school year 2022-2023 I have decided to pursue my master’s degree in CTU Argao Campus. 
My thesis proposal focuses on Dalaguete NHS high school Students at Risk of Dropping Out (SARDO) intervention program for Grade 9 students which primarily seeks to a ZERO dropout or at least minimize our school dropouts for the coming years.
With this, I am requesting your office to allow me to conduct this study for grade 9 students to complete the crafting my thesis proposal.
Rest assured that this data will be treated with utmost confidentiality and will be used for my thesis only.
I am hopeful for a positive response to this request.
Thank you and more power.

Yours in Public Service,


EUSEBIO A. BILAR JR.
Researcher


			

	
Approved by:



ROBERT C. CENIZA
Principal I
Dalaguete NHS

Appendix D

[bookmark: _Hlk136423691]PARENT’S CONSENT FOR PARTICIPANT’S INTERVIEW

DALAGUETE NATIONAL HIGH SCHOOL
Poblacion, Dalaguete, Cebu
Cebu City, Philippines

	Dear Parents/Guardians

I am currently conducting research entitled: STUDENTS AT RISK OF DROPPING-OUT (SARDO): BASIS FOR A SCHOOL INITIATED INTERVENTION PROGRAM.

The study aims to determine the factors that affected the academic performance of your child/student during the previous school year 2021-2022 so that we could give proper help and support to complete his/her secondary education.

May I humbly ask your cooperation by allowing the researcher to interview your child/student to collect the needed data for my research.  Rest assured the information taken from your child/student will be solely used for the said study.

Your utmost cooperation is highly appreciated.

Thank you! 

EUSEBIO A. BILAR JR.
        Researcher

PARENT’S CONSENT
Date: _______________

I ________________________________ as a parent/guardian will allow my child _______________________ to be interviewed by Mr. Eusebio A. Bilar Jr. related to the completion of his Thesis Proposal which will be the basis for future school-initiated programs for the DNHS students.

I agree and understand by giving my consent to allow my son/daughter to participate in any activities that need his/her participation in the school.


Name and Signature of Parent/Guardian			Contact Number
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EUSEBIO A. BILAR JR.
Sacsac, Dalaguete, Cebu
09685030918
eusebio.bilar@deped.gov.ph

A. PERSONAL INFORMATION
Date of Birth		:				February 29, 1984
Place of Birth		:				Dalaguete, Cebu
Citizenship		:				Filipino
Height			:				1.62 meters
Weight		:				64 kilograms
Religion		:				Roman Catholic
B. EDUCATIONAL BACKGROUND
Graduate Studies	:				Cebu Technological University
								Graduate School, Argao Campus
								Master of Arts in Education Major 
								Administration and Supervision,
								2023						
								
	CPE			:				Cebu Technological University
								Main Campus, Cebu City, 2013
								

Tertiary		:				St. Peter College Seminary
							Affiliated in Fr. Urios University
							Ampayon, Butuan, City, 2006
	Secondary		:				Dalaguete National High School
							Poblacion, Dalaguete, Cebu,
							2000

Elementary		:				Sacsac Elementary School
							Sacsac, Dalaguete, Cebu, 1996									

C. WORK EXPERIENCES

			Teacher 2
			Department of Education
			Cebu Province
			Dalaguete National High School
			Poblacion, Dalahuete, Cebu
			2014-Present

			JOB ORDER (JO)
			Municipality of Dalaguete
			Dalaguete, Cebu
			2010-2014

			Production Worker
			ZESTO Corporation
			Calamba, Laguna
			MANILA, PHILIPPINES
			2007-2010

D. RECOGNITION
				
				OUTSTANDING TEACHER
				Dalaguete National High School
				Result-based Performance management System
				SY 2016-2021	

					
E. SEMINARS/ TRAININGS ATTENDED
Seminar on Gender Fair Career Guidance Program of Grade 10,11,12 Teacher Advisers.
December 01-02, 2021

Virtual In-Service Training for Teachers
March 15-19, 2021


Mid-Year In-service Training for Teachers 2020
December 14-18, 2020

Five-day Mid-Year In-Service Training for Teachers on Integrated Curriculum for Cebuano Learners to engage for better understanding and Orientation of Learning and Development System.
December 21-25, 2019

Five-Day CPD Summer In-Service Training for Teachers 2019
May 27-31, 2019

Three-day seminar workshop on Philippine Professional Standards for Teachers and PPST-RPMS roll-out for SY-2019-2020
March 16-18, 2019

In-Service Training for Teachers 2018
May 16-18, 2018

Senior High School Mass Training for Teachers (SHS MTOT) for Academic Track
February 19-24, 2018

Senior High School Mass Training for Teachers (SHS MTOT) for General/Common Topics
July 18-21, 2017

Senior High School Mass Training for Teachers (SHS MTOT) for Academic Track and Core subjects
August 7-15, 2016

Senior High School Mass Training for Teachers (SHS MTOT) for General/Common Topics
June 21-24, 2016

Mass Training for Grade 10 Araling Panlipunan Teachers
May 8-13, 2015
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